FORM A

A STUDY OF BURNOUT SYNDROME IN TEACHERS
WITH REFERENCE TO JOB SATISFACTION AGE

GENDER AND EXPERIENCE

A Thesis is submitted to the
Tilak Maharashtra University, Pune
For the Degree of Doctor of Philosophy (PhD)
In Management
By

Ravindra.N.Shukla

Under the Guidance of

Prin.Dr.G.M.Talhar

M.Com, PhD,

Director, Research Dept. IBMR, Wakad, Pune

Place of research:Institute of Business Management and

Research, Mumbai-Bangalore highway, Pune.

31 July 2011




FORM B

| hereby declare that the project undertaken by emeitled,
A STUDY OF BURNOUT SYNDROME IN TEACHERS WITH
REFERENCE TO JOB SATISFACTION, AGE GENDER
AND EXPERIENCE, completed and written by me has not
previously formed the basis for the award of anygdee or
other similar title of this or any other universigr examining

body.

Place: Pune Ravindra.N.Shukla

Date: 31/7/11 (Resela Student)




FORM C

CERTIFICATE

This is to certify that the Thesis entitledd STUDY OF
BURNOUT SYNDROME IN TEACHERS WITH
REFERENCE TO JOB SATISFACTION AGE GENDER
AND EXPERIENCE which is submitted herewith for the
award of Degree of Doctor of Philosophy (PhD) in
Management of Tilak Maharashtra University, Pune, is
the result of original research work completed bgvRndra
Narmadashankar Shukla under my supervision and gnce.
To the best of my knowledge and belief twerk
incorporated in this thesis has not formed the Isafr the
award of any degree or similar title of this or amther

university or examining body.

PtDr.G.M.Talhar

(Research Guide)




ACKNOWLEDGEMENT

A project like this, naturally,aanot fructify
without immense help from a lot of people. Needldsssay,
without Prin.Dr.G.M.Talhar unwavering support .l would
simply not have had a ringside view of this leargin
experience. His unstinting support for this projector
guiding me to information sources and for sharings h
encyclopedic knowledge, was remarkable.

I, the wundersigned take the quintesse of
pleasure in submitting his project work toTilak
Maharashtra University, Pune. Research cannot be
conducted in vacuum. One has to depend upon a nunolfe
people and learning resources.

Many people helped me at different stages of my
work. | owe a great deal to them at this moment.idtnot
possible to mention all of them. Surely, | wouldifan my
duty, if I do not cite the names of those whom owey
indebtedness, SpeciallyDr. N.C Joshi, Founder Director of
Institute of Science, Pune.

My loving thanks to Prin.Dr.G.M.Talhar, my
supervisor, a man not only talented but equally pirsng.

His ideas, stories and reading of every word withways




helpful suggestions made this project sing. Thisojerct
wouldn’t have been the same without him.

My indebtedness to the hon. Director, depof
Management, all the professors, head of department,
librarian and staff of the Tilak Maharashtra Unigety,
Pune for all the involvement and help rendered te during
the period of completion of the project work.

My special thanks to the Director, Nationaouncil.
for Research and Training, New Delhi, Director, Natal
Institute of Technical Teachers Training and Resda
Chandigarh and Bhopal, Director Centre For Advadce
Studies in Education Baroda, for their valuablepport and
cooperation.

My sincere thanks to the authors of burndoventory
and job satisfaction scale, which were used by noe fthe
study. My gratitude, to all the teachers of the udhed
engineering colleges and polytechnics of Jalgaomstdct,
selected for study, for their support during datalection.

Commitment to quality is a rare virtue. Mr.ghab
Shukla, B.Tech, (Chemical Engg) of UDCT, North
Maharashtra University, Jalgaon for the care, comcand

efforts, he extended to make this report qualit&tiv




| would be remiss in not acknowledging my delo my

family. To all of my loving and supportive familyig hugs
of thanks especially to my parents Shri Narmadad{aan
Shukla and Smt.Mankarni Shukla and wife Kiran and
wonderful children Rishabh And Vedanta for their
unparallel integrity. And, of course, a heartiedtahks to
my brother Rishi Shukla and his wife Savita Shukfapm
the bottom of my heart for their constant Suppontda
encouragement.

Last but not the least, to all my well- wisherlsexpress
a deep sense of indebtedness, particularlyrof. Dr.
Dagade, Librarian andProf. Dr. S.S. Shimpi, IBMR, Pune.

At the end of the day, | alone remain responeilfibr the
errors, Iinadequacies and shortcomings that doulstles

survive my best efforts.

Date: 31/7/11

Place: Pune Ralvindra.N.Shukla)

Vi




INDEX

vii




CONTENTS

PARTICULARS PAGE NO.

TITLE [

DECLARATION I

CERTIFICATE ii

ACKNOWLEDGEMENTS v
INDEX viii
LIST OF TABLES Xii
LIST OF FIGURES Xiii
CHAPTER |

INTRODUCTION OF THE STUDY (14 -38)

1.1 Preamble 16

1.2 Emergence, need and importance of the problém 1
1.3 Statement of the problem 22

1.4 Operational definitions of important terms 22
1.5 Objectives of the study 25

1.6 Statement of the hypotheses 27

1.7 Significance of the study 29

1.8 Bibliographical presentation 30

1.9 Population and sample for the study 30

1.10 Research methodology and tools used 32
1.11 Delimitations of the study 34

1.12 Scheme of chapters in dissertation 35

viii




1.13 Summary 36

1.14 References 37
CHAPTER 11

(A) REVIEW OF RELATED LITERATURE
2.1 Introduction 41

2.2 Related literature survey- A need 43
2.3 Review of past research 44

2.4 Rationale of the study 85

2.5 Concept of burnout 90

2.6 Concept of job satisfaction 96

2.7 Summary 99

2.8 References 101

CHAPTER Il

PROFILE OF THE STUDY AREA

3.1 Introduction 112

3.2 Area of the operation 112

3.3 Respondent institutions 117

3.4 Summary 128

3.5 References 128

(39 -109)

(110128)




CHAPTER IV

RESEARCH METHODOLOGY (129153)

4.

4.

4.

1

2

8

Introduction 131
Research design 132
Population and sample 136

Tools used for research 139

.1 Description of burnout inventory 140

.2 Description of job satisfaction scale 144

Administration and collection of tools 149
Problems faced in data collection 151
Summary 153

References 153

CHAPTER V

DATA ANALYSIS AND FINDINGS (154-247)

(93]
(63}

o o o1 O
A W N P

g o 01 O
© 00 N O

Introduction 156

Description of data collected 156

Interpretation of data obtained 161

Analysis of collected information from burnout
inventory 165

Analysis of collected information from job
satisfaction scale 205

Interpretations of results of analysis 228
Computation of product moment correlations 230
Interpretation of results of correlations 231

Testing statistical significance (t-test) 234




5.10 Interpretation of results of t-test 237

5.11 Summary 242

5.12 References 247

Chapter VI (248-264)

SUMMARY, CONCLUSION AND RECOMMENDATIONS

Introduction 250

Statement of the problem 251
Objectives 251

Hypotheses 252

Research design 253

Sample 253

Tools used 254

Data analysis 255

© ©® N O b W N P

Results and findings 255

.10 Suggestions 256

.11 Suggestions for further research 261

.12 Implications of the study 262

.13 Summary 264

.14 References 264

IBLIOGRAPHY : (265-276)

6
6
6
6
6
6
6
6.
6
6
6
6
6
6
B
1. Books 260

2. Articles 268

3. Websites 270

4. Dissertation Abstracts 271

5. Unpublished doctoral dissertations 274

6. Other sources 276

APPENDICES: (277-303)

Xi




8

9

10 Appendix J:

. Appendix
. Appendix
. Appendix
. Appendix
. Appendix

. Appendix

. Appendix G:

A: Burnout inventory for teachers 278

B: Job satisfaction scale 283

C: Table for critical value of “t” 286

D: Table for critical value of “r” 287

E:

F:

Appendix H:

. Appendix

Burnout scores and variables 288
Burnout scores and job satisfactia%l
Burnout scores and age 294
Burnout scores and experience 297
Data for t-value 300

Data for correlation ‘r’ 300

11 Appendix K: Formulae used for calculation 301

12. List of Tables

Table no. Specification Page no

1.1 Age of teachers 24

1.2 Teaching Experience 25

3.1 Degree level Institutions 116

3.2 Diploma level Institutions 116
3.3-3.8 Degree institutions under study 118-1p3
3.9-3.12 | Diploma institutions under study 124-127

4.1 Population 137

4.2 Sample 138

4.3 Sample specification 139

Xii




4.4 features of Burnout Inventory 141
4.5 Characteristics of burnout inventory 143
4.6 Characteristics of job satisfaction scale | 147
4.7 Collection of data 150
5.1 Frequency polygon for B.O score 158
5.2 Freqguency polygon for J.S score 160
5.3 Descriptive statistics 161

5.4-5.43 | Analysis of the samples and collected dat&5-204

of teachers on burnout.
5.44-5.67 | Analysis of the samples and collectedada205-228
of teachers on Job satisfaction

5.68 Product moment of correlations 231
5.69 t-ratios for burnout scores and age 235
5.70 t-ratios for burnout scores and experieng36
5.71 t-ratios for burnout scores and gender 237

13. List of Figures

Figure no. Specification Page

no.

5.1 Frequency polygon for burnout score 159
5.2 Frequency polygon for job satisfaction 160

score

Xiii




Xiv




CHAPTER |

INTRODUCTION OF THE STUDY

14



1.1 Preamble

1.2 Emergence, Need and Importance of the Problem
1.3 Statement of the Problem

1.4 Operational Definitions of Important Terms
1.5 Objectives of the Study

1.6 Statement of the Hypotheses

1.7 Significance of the study

1.8 Bibliographical Presentation

1.9 Population and Sample for the Study

1.10 Research Methodology and tools used
1.11 Delimitations of the Study

1.12 Scheme of Chapters in dissertation

1.13 Summary

1.14 References

15



1.1 Preamble:

Growing levels of stress and other taehealth problems
can be damaging to individuals, employers and gpanegeneral.
The World Health organization have warned of a surgthese
problems as the economic crises worsens and pdmggdeme
increasingly worried about debt, home repossessiaod job
security. Add growing work intensity, change and rikpdace
conflict to the mix and one have the ingredients #o stress
epidemic. According to the Health and Safety Exeeutthe
number of people in employment experiencing illltireas a result
of work related stress rose from 820 per 1000007410 1620 per
100000 in 2006.

A certain amount of stress in teaghis inevitable.
Hinton and Rotheller (1998) pointed out that the excitement and
challenge of teaching naturally caused the raiskdnaline levels
associated with stress, while Dunham (1992) ilatstt that
teachers worked at peak efficacy when the demaireatseg on
them were in balance with their own perceived combility, and

that too little challenge and too much can be dyuwddtrimental.

16



Teacher stress becomes problematic, and potertiatinful, when
the challenges teachers face outpace their pectalvidity to cope,
or when they perceive that important needs aréeoly met.

Teacher burnout can be caused bymaber of factors,
both external and internal. External causes mayludiec
Institutional conditions such as large, mixed- igpitlasses, lack of
student discipline and motivation, lack of resouroeerwork or
uneven distribution of workload, poor communicatiamclear
expectations and inadequate rewards and recogqitBrown&
Ralph, 1998).Problematic relationship with colleagues can
generate other stressors, such as personality idsnflack of
community spirit, feelings of isolation, lack ofort, and limited
academic and social interaction with other teacfibrd).

Internal causes may include agregsive, impatient,
personality; workaholic; negative attitude towarstsdents; and
unrealistic self- expectations. Some of the cao$easich stress are
beyond the control of individual teachers, arisingm external

circumstances that require cooperation from admnatss and
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colleagues to change, while others are within daehers control
and can be managed with the help of appropriatangtrategies.

A nationwide Survey done in theitda States indicated
that there has been a considerable rise in theobturevel of
teachers over the years. Burnout in teachers asribed by
Madlach (1982) as a three dimensional phenomenon characterized
by feelings of exhaustion, depersonalization, auk lof personal
accomplishment cannot only manifest itself as vexighysical
ailments and emotional problems, but can resultsemsitive,
dedicated and thoughtful teachers actually leauimgr chosen
careers.

1.2 Emergence, need and importance of the problem:

The researcher opted to study tiedlpm of burnout in
teachers. From the very beginning the researchertia love of
knowledge and learning. The family environment 3aisva
encouraged him to do his best in school from eagly. He became
like a mechanism churning out A grades from KGridergraduate
level. The purpose of education seemed to learacltoeve, and

never let anyone else out perform him. He took @ssence of
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pride in his grades and achievements and scho@aapg to be a
place where he was most comfortable and betterdhgane else.
This had been the eventual reason for choosingetnehing field,

but at that time too, education was still about ginedes to him.
Education was not the place where critical thinkingk place and
knowledge explored. It was simply a place where résearcher
could prove that he was more intelligent and tleatvorked harder
than anyone else did. But something was missing. résearcher
had no idea what to do with life in spite of degideéducation had
given him the grades and taught him to achieve dgmadvell in

every area but not the skill to take major decisiohfe. He joined

as service engineer in Mumbai but soon quit the ktibfelt that no
matter what field he chose, he would succeed wattd hvork and

intelligence. Home sickness brought him back torfatve place
and he was faced with dilemma, follow the wishehisfparents to
join lucrative job elsewhere or to follow what ht®nscience
dictated. He realized that he loved leading a naiplé an honest
life of teacher. Also he felt that he loved to wavkh teenagers

and children. Consequently, he started teachingthat local
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Polytechnic in 1987 and experienced peace in whattibn the
life had taken!

Soon the charm of becoming a teashdly faded into
oblivion. The poor work- context factors, organiaatl factors,
alienation factors, perverted vision of the manag@mapathetic
attitude of students towards learning and othemisit factors over
powered him.

With his own perfectionist attiritbward learning and a
desire to achieve at high levels, the new worldneddiocrity
baffled the researcher. After pushing himself tdhi®ebest possible
teacher for nearly a decade and the students anchéimagement
body becoming continuously more apathetic, the areber had
grown to resemble the weary and dreary teachewndroim.

The researcher had been exhaustedired of teaching
who did not seem to care about learning in any wde.
experienced a complete loss of motivation and gnardhimself.
The stress of being a teacher had completely wamsfd his honor
of education. He was no longer a passionate teasherloved

teaching. The exhausted cynic was encouraged lectadn his
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teaching career and began to question what causetbHose the
burning desire to be a teacher!

The researcher was fortunate to get the help in ftne of
literature, and motivation to work on the concepbornout from
his philosopher and guide Prin. Dr.G.M.Talhar. Diog, Dept of
Research, IBMR, Pune, after being in the teachorgnfore than
two decades, the urge to study the problem maierdalat the age
of fifty years!

“A teacher affects eternity. He can eretell where his
influence stops”. So observed the historian - @aojpdher, Henry
Adams.

Due to large number of factors, theckeer in the scenario
Is stressed and burnout. Such teachers are anximmessed,
cynical, emotionally and physically depleted. Stresxd burnout
have affected and would continue to affect thesligéteachers and
their families and society in particular.

Researcher found that there is enosmewrk and
literature available on various aspects of the wgylconditions. It

shocked the researcher that there are so manyetsaaino have
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contributed but they have not cared to make theesgpe of study
about the educational institutions which are beogmnore and
more commercial in their activities.

The data emerged from the opinion surt@ye been
analyzed and discussed in the respective chapters.

The study has brought out very significacts in the form
of answers to the research questions which futfilés objectives of
the study.

1.3 Statement of the problem:

The researcher realized that the title of theystuas concise
and clearly indicative of the purpose of the stutliye statement
was framed as follows.

A STUDY OF BURNOUT SYNDROME IN TEACHERS
WITH REFERENCE TO JOB SATISFACTION AGE
GENDER AND EXPERIENCE

1.4 Operational definitions:

Burnout: It is an occupational hazard to which all membafrs
helping professions are exposed including teacl@aster (1994)

defines teacher burnout as physical, emotional attdudinal
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exhaustion that begins with a feeling of uneasira®k mounts as
the joy of teaching begins to gradually slip away.

Burnout was first defined by Freudenberge®7@) and
involves feeling of failure and exhaustion resgtinom excessive
demands on a person’s energy with insufficient rewiar the
effort.

High score on burnout inventory as referred for study
indicates a higher trend of self reported burnout.
Syndrome: It is a characteristic combination of opinion, baba
and emotions (Oxford dictionary)

It is defined as a number of symptomsuateg together
and characterizing a specific behavior (Webstaratiary).
Job satisfaction: There are a number of definitions. According to
one of the most comprehensive definitions, it igeneralized
attitude resulting from many specific attitudeshree areas.
a) Specific Job factor
b) Individual adjustment

c) Group relationship
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Job satisfaction describes how cdnten individual is
with his or her job. Job satisfaction is not saseaamotivation or
aptitude, although it is clearly linked. It is aryeimportant
attribute which is frequently measured by orgamnzreti system.

It is an employee’'s own evaluation of his job inrme of
supervision, co-workers, pay, and promotion, wotkelf. As
measured by job satisfaction scale.

High score on job satisfaction scale indicates higher
trend of job satisfaction.

Age:. - It is a personal variable. The ages of teachersirare
accordance with the data given by them in theirsqeal
information schedule provided with the questiongain the study

undertaken the teachers were divided into threepgo

Tablel1.1
Age
Group Age in years
A Up to 30
B 31to 45
C Above 45
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Gender: - It refers to male and female teachers working & th
Engineering Colleges and Polytechnics of Jalgastrici under
study. It forms a part of sample and population.
Teaching experience:-The number of years put in by a teacher in
the teaching profession after passing the quatifgramination as
prescribed by competent authority. It expressestdta teaching
experience in years.

In the study undertaken, teaching experienceassdied in
three groups:

Table1.2

Teaching experience

Group Teaching experience in years
A 1To5
B 6to 15
C Above 15

1.5 Objectivesof the study:
Setting relevant and appropriate neseabjectives require
a researcher to identify and develop a researchlgmowith due

attention to the availability of sufficient datané and the socio-
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economic significance of the research problem. Reber's

individual experience, an interaction with othetlsprough and

analytical review of earlier studies would certgipkovide a base

for choosing the right research topic and oncerdisearch topic is

identified then, possible research issues questielaging to the

research problem have to be raised and the same beay

transformed into specific research objectives. rmgectives will

give a better direction to the research study.

Keeping into view the above, facts, the followingj€xrtives have

been framed for the present Study.

Main objectives:

* To study the relationship between burnout and misf&ction
In teachers under study.

* To study the relationship between burnout and ageachers
under study.

* To study the relationship between burnout and gende
teachers under study.

* To study the relationship between burnout and espee in

teachers under study.
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Supporting objectives:
* To study the perceptions and awareness about bwrinou
teachers under study.
» To study the perceptions and awareness about jefagdion
In teachers under study.
1.6 Statement of the hypotheses:

Hypotheses are the tentative assumptionsinmgléo the
chosen research problem and these are developled light of the
research objectives .These statements do not myvbase or data
support as they are developed on the basis of iexgey;, previous
literature and therefore, they need to be resedrsheas to prove
as true or false. Developing research hypothesetelisvery
essential as these will give a direction to theaesh study and in
view of the hypotheses; a researcher can plandsisarch study

effectively and collect suitable data for the same.
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Main hypotheses:

In the study undertaken, on the basis wivesiing the
research literature the followinwll hypotheses were formulated:
HO 1. There is no significant relationship between loutrand job
satisfaction in teachers.

HO 2: There is no significant relationship between loutrand age
in teachers.

HO 3: There is no significant relationship between loutnand
gender of teachers.

HO 4. There is no significant relationship between loutnand
experience in teachers.

Supporting hypotheses:

The supporting hypotheses are those which the nassmawould
test on the basis of observations and findingsvddrifrom the
collected information at the particular instantiofe. They are:
H1: Teachers are aware of the lack of feeling of butimn them.
H2; Teachers are aware of the importance of beingfrtiwith

their job.
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1.7 Significance and relevance of research problem:

Every research topic will be assessederms of its
relevance to the society in particular and to tt@nemy in general
and its success depends upon how well a reseapastdres its
importance. No doubt, every research problem vaillehone or the
other benefits to the society but, it all dependdlee researcher’s
skills that how he will convince about it.

When dissatisfied and depressed teachee present,
others can very easily become lethargic, cynical discontented
and before long the entire organization becomesspirled and
uninviting place. Thus teachers play an importaote rin
establishing the overall tone of the school. Teecimeed to feel
successful and good about themselves and theittiebibefore
they can empower their students to feel the saméowever,
teachers are experiencing feelings of failure rthedationship with
students and the overall school will suffer.

The present study on teacher’s burnailit provide an

insight in to the various aspects of well beindezicher.
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1.8 Bibliographical representation:

Literature review is another imgaot component of
research proposal and it is concerned with theystidearlier
research that was carried out in the fields sintathe proposed
research topic. This literature review will provide researcher
better insights into the research work that wasewa#len in the
field of proposed research problem.

The current research is integralpnmected with past
researches. The researcher surveyed various pranargecondary
resources. As a secondary resource of informahenrésearcher
had to resort to the reference and findings of werenl scholars.
Bibliography is presented in a chronological anghabetical form
and same appears at the end of the dissertations.

1.9 Population and sample of the study:

This is a descriptive connected throughantitative
analysis aiming at studying the relationship betwbarnout and
some personal parameter and also their perceptiegarding

teaching professions.
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Teachers from all th@x unaided engineering colleges
affiliated to north Maharashtra University, Jalgaand four
unaided polytechnics offering diploma courses igieeering and
affiliated to MSBTE, Mumbai for sessid2006-07 constituted the
population of the study. At the time of adminiswatof tools there
were540 teachers. This constituted the population.

The samples 0120 teachers were selected from the
population for the study. Thus the size of the dana@as restricted
to 22.22% of the population.

The following criteria were laid down in selectitige sample of
teachers.
» Every institution must be represented in the sample
» The sample should have items, that they are remiasee of
the universe.
» The sample should be chosen in systematically randay.
» The size of the sample should be sufficient so cabéd

representative of the universe.
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1.10 Resear ch methodology and tools used:

Research design is a comprehenglaa of research
work and sequence of operation with regard to thepgsed
research problem like data collection, organizatieelection,
respondents’ selection, duration of study, defirtimg scope of the
study, fixing study location, identifying parameter cost
estimation, data analysis, presentation of findirgs that a
researcher intends to carry out to accomplish rekBeabjectives.
The research methodology on the other hand, isezoad with
identifying and selecting suitable, appropriate alwgjically
justifiable research methods and techniques liki @allection
method whether observation method or survey metaatia
collection instrument whether open ended or closaled
guestionnaire; respondents contact method whetieplone or
mail interview; sampling unit, sample size, samplitool, data
analytical tool etc. More importantly, research Netology
emphasizes on reason or logic behind selecting eaathod or

technique for carrying out proposed research. Toere a
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methodologically designed research is regardedeta Iscientific
research.

As the study involved determiningateinship of burnout
with job satisfaction, age, gender and experiecdescriptive
and co-relational method of research was used in conducting the
study.

Measurement of opinion is very difficult because bpinion

Is related to affective domain of a person. Therad such test on
the earth which may affect certain variables whagdre related to
thinking, perception and opinion of a person. Hogregome
educationists have tried to develop and standartizeresearch
tools for assessing these variables.
The researcher has employed the following toolhi®study:
(1) Burnout Inventory prepared by the resear¢h@06)
(2) Job Satisfaction Scale prepared by the reseaf2006)

The burnout inventory was prepared on thesl of Maslach

burnout inventory and was used to measure teaciieoubt.
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The job satisfaction scale was prepared on the lrigseneric job
satisfaction scale developed by Scott McDonald 7)19%nhd was
used to measure job satisfaction.

The details of both the scales are enclosed asxarmm A and
annexure B, in the appendix.

1.11 Delimitations of the study:

Defining the scope of the proposed study in theaesh proposal

Is always desirable and it gives a clear idea ablmitcoverage of

the study.

» The study was restricted to teachers working dusegsion
2006-07 in six unaided engineering colleges of alagdistrict
affiliated to North Maharashtra University, Jalgaand four
unaided Polytechnics affiliated to MSBTE, MumbaiheT
colleges offered under graduate courses while ecdiytics
catered to diploma courses in engineering.

» The sample of the study consisted of teaching stafking at
the level of lecturers and senior lecturers, amsisprofessors

and professors.
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» The burnout is a very wide concept. The study wagdd to
effects of burnout in relation to job satisfactiage, gender and
experience only.

» The teachers belonged to engineering faculty ofie sample
did not include Physics, Chemistry, Mathematics &mglish
teachers.

1.12 Scheme of research chapters:

The final phase was the preparatioin® overall research
report that inter-alia, incorporate the basic regedindings based
on the interference drawn from the analysis of ibgearch data
through the medium of statistical techniques. Tihalfpart of the
thesis included the prescriptive package in themfoof
recommendations. The last part of the report dealh the
potential for further research and areas of reearc
The researcher divided his research report inreetimain sections:
1) Thepreliminary section:

Title page

Declarations

Certificate
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2.1 Introduction:

Literature review is another important
component of research proposal and it is concerned
with the study of earlier research that was carried
out in the fields similar to the proposed research
topic. This literature review provided a researcher
better insights into the research work that was
undertaken in the field of proposed research
problem. With this literature review, a researcher
understood research gaps in terms of the areas lwhic
appeared to be relevant and should have been studie
but not studied; variables/parameters should have
been given emphasis but not have been given;
particular data should have been used but not used,
particular analytical tool should have been empldye
to analyze and understand the issues in question bu
not have been employed, etc.

The literature in any field forms the

foundation upon which all future work must be built
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It helped the researcher in avoiding sterile
approaches and unintentional duplication, provided
insight into methods, and facilitated interpretatiof
the results of the study.

The current research has been integrally
connected with past researches. The researcher
surveyed various literatures from both primary and
secondary resources.

The researcher surveyed numerous jolsina
research papers, dissertations, theses, publication
indexes, directories, bibliographies, technical
reports, and websites. This survey could help the
researcher in analyzing researches in the field of
education.

Very few direct studies were available on
teacher burnout in relation to job satisfaction and
other variables especially at engineering college

level in India.
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2.2 Related literature survey — A need:

Review of related Iliterature provided a
summary of the writings of recognized authorities
and the previous researches provided evidence that
the researcher had been familiar with what is athea
known and what is still unknown and not
investigated. Since effective research is lookedmup
on past knowledge, this step helped to eliminate th
duplication of what has been done and provided
useful hypothesis and helpful suggestions for
significant investigation.

It also provided solution to some
unanswered questions after experimentation on a
sample. This chapter has dealt with 59 past
researches in the area of teacher burnout in Iredid

abroad.
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2.3 Review of past researches:

1. Year: 1950

Researcher Hop pock R and Super D.E.

Problem: Vocational and educational satisfaction.
Findings: The researcher conceived the development
of job satisfaction with age as critical.

2. Year: 1957

Researcher Hertzberg. F.

Problem: Work and nature of man.

Findings: The author noted that job satisfaction was
high among young workers and went down during the
first few years of employment. The low point was
reached when the employees were in the middle of
their career. After that satisfaction climbed stdsd
with age.

3. Year: 1965

Researcher:Hulin C.L and Smith, P.C.

Problem: A linear model of job satisfaction.’
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Findings - The researcher argued that there was
curvilinear relationship between age and job
satisfaction.

4. Year: 1975

Researcher Olson R.C

Problem: A comparative study of the effect of
behavioral objectiveness on class performance and
relation in physical science.

Findings: The researcher found that age was one of
the variables which had most significant and posati
iImpact on job satisfaction and burnout. He studoad
education teacher coordinators.

5. Year: 1977

Researcher Chen W.S.

Problem: The job satisfaction of school teachers in
the republic of China as related to personal and
organizational characteristics.

Findings: The researcher found that job satisfaction

was low in the age group of 21 -25 years. Job
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satisfaction then increased up to the age of 45 and
then started decreasing till the age of 50. Theteaf
the job satisfaction went up again.

6. Year: 1980

Researcher Gupta S.P.

Problem: A study of job satisfaction at three levels
of teaching.

Findings: The researcher found that there was U -
shaped relationship between age and job satisfactio
7. Year: 1980

Researcher Porwal N.K.

Problem: Personality correlates of job satisfaction.
Findings: The researcher found that age exerted
adverse impact on job satisfaction.

8. Year: 1980

Researcher Bowen B.E.

Problem: Job satisfaction of teacher educators in

agriculture.

46



Findings: The researcher found that there was no
significant relationship between age and job
satisfaction.

9. Year: 1985

Researcher Friedman and Lotan

Problem: High and Ilow-burnout school: School
culture aspects of teacher burnout.

Findings: The researcher found out that burnout rose
with teacher’'s age (and years of experience), it
reached a peak at the age group of 41 to 45 years
(20-24 years of experience) and then it declined.

10. Year: 1990

Researcher Chukwuemeka S.M.

Problem: An examination of teacher stress and
burnout concerning teachers’ opinions towards
teaching as a profession.

Findings: The researcher reported that the teacher’s
age did produce a significant effect on their aitées

towards job related stress. Ethnicity and experienc

a7



had a significant effect on teachers’ attitudes
towards job related stress. The variables produeed
significant effect on the attitudes of teachers &ods
job related stress.

11. Year:1990

Researcher: Yoon L.H.

Problem: Social service workers burnout and their
work environment.

Findings: The researcher in his study found that
individual factors and work environmental factors
were associated with burnout and job satisfaction.
The personal growth dimension was perceived as the
Intrinsic source of stress and the policy dimensign
the most stress provoking aspect of social service
work. Supervision and management were recognized
as both contributors to and mitigating factors of

burnout
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12. Year:1990

Researcher Swenson D.N

Problem: An analysis of burnout rates among special
education teachers across special day class cayegor
organization and site variation’

Findings: The researcher reported that the teachers
employed by the state, and those who worked on
isolated sites exhibited significantly higher rate$
burnout than their counterparts.

13. Year: 1990

Researcher Marie A Schiavo

Problem: The relationship between stress, hardiness
and burnout in college of education deans.

Findings -The researcher came to the conclusion
that the more years in administration and greates t
size of institution, the less burnout was experiedc
by the deans; the older the dean and more years in
the present position, the less the dean was burnout

The larger the size of the institution and the larg
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the wundergraduate and graduate enrollments the
greater the burnout experienced by the deans; older
the dean, the more years in the present positiod an
the more years in administration, the less streass w

experienced by the deans; and higher the degree
earned and larger the size of the institution, the
greater the hardiness of the deans in the sample.

14. Year: 1990

Researcher David C.S.

Problem: An analysis of stress, burnout and job

satisfaction among respiratory care practitionens i

Georgia.

Findings: The researcher in this study found that

there were clearly significant relationship between
certain organizational, job specific and individual

variables and burnout. Of these variables the
strongest predictors of burnout were time off,

control, nursing respect, role clarity, job stressd

satisfaction with work, age, number of dependent
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children at home, social support and health. Furthe
burnout, absenteeism and attrition were related.
Finally, as job satisfaction declined, burnout
increased.

15. Year: 1991

Researcher Sadek S.A.

Problem: Stress job satisfaction and burnout of
waivered / bilingual and English only teachers.
Findings: The researcher found that job satisfaction
was positively related to age, marital status and
household size. Burnout levels decreased with age,
years of teaching, and years at one school. Burnout
decreased as teachers changed from probationary to
tenured status. Stress and burnout levels of teeshe
were positively related and decreased their levél o
job satisfaction and increased their level of buuho

16. Year: 1991

Researcher Melissa U.M.
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Problems: Organizational and individual factors

associated with job satisfaction and burnout of
community social service workers.

Findings: The researcher reported that workers were
satisfied with the amount of praise delivered by
supervisors and reportedly dissatisfied with salary
levels and promotional opportunities. Correlates of
satisfaction and burnout can be altered in order to
maintain employee satisfaction and reduce burnout,
absenteeism and turnover.

17. Year: 1991

Researcher: Ann. E.C.

Problem: The effect of observational feedback on
burnout levels of elementary physical education
teachers.

Findings: The researcher reported that Burnout levels
failed to change significantly during the course of
the school year for all of the teachers, thoughrthe

was a trend that indicated that the measure of
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depersonalization may change over time. The result
also showed that majority of the teachers had low o
moderate levels of burnout throughout the school
year.

18. Year: 1991

Researcher Kendrick L.N.

Problem: Teacher characteristics, burnout and
tolerance for the child behavior.

Findings: The researcher reported that race was
related to both teacher tolerance and burnout. Blac
teachers were found to report less frequent emalon
exhaustion and depersonalization. They were also
more tolerant of socially defiant behaviors.\

19. Year: 1991

Researcher Robbins S.P.

Problem: Organizational behavior in older
employees.

Findings: The researcher found overwhelming

evidence indicating a positive association between
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age and job — satisfaction. However, in jobs where
workers were subjected to dramatic changes causing
their skills to become obsolete, such as those
affected by the computer, the satisfaction of older
employees was likely to be lower than that of

younger employees.

20. Year: 1991

Researcher Mulkins M.T.

Problem: An assessment of academic stress and
burnout.

Findings: The researcher reported that professors
who published three or more articles per year and
contributed 20% or more of their time to research
were significantly more burnout than those who

devoted less of their time to research.

21. Year: 1991

Researcher: Plummer B.S.

Problem: Factors associated with burnout in

assistant principals in South Caroline.
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Findings: The researcher reported that high levels of
emotional exhaustions were associated with high
levels of role conflict/ role ambiguity and a neged
perception of the impact of school reform. A
significant relationship between depersonalization
sub scale and role conflict was found. High levelfs
depersonalization were associated with high levefis
role conflict. Assistant principals with more yeao$
teaching experience reported Ilower level of
emotional exhaustion.

22. Year: 1991

Researcher: Friedman |I.A

Problem: High and low burnout schools: School
culture aspects of teacher burnout.

Findings: The researcher found that four major
school culture variables contributed to teacher’s

burnout.
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Drive towards measurable goal- achievement
behavior imposed on teachers by school
administration,

Lack of trust in teacher’s professional adequacy,
circumscribing school culture, disagreeable physica
environment, age, sex, level of education and numbe
of years in teaching were background variables also
associated with high and low levels of burnout.

23. Year 1992

Researcher: Friedman I.A. and Farber B.A.

Problem: Professional self concept as a predictor of
teacher burnout.

Findings: The researchers indicated that of several
dimensions of professional self concept, professilon
satisfaction how teachers feel about the gratifion
they receive from teaching — bore the strongest
negative correlation to burnout; that among the
possible discrepancies among scores on the self

concept dimensions discrepancy between teachers’
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views of themselves as professionally competent and
professionally satisfied bore the strongest cortea

to burnout; existed in terms of how teachers peveei
themselves rather than how they feel that others
perceive them; and that from the point of view of
teachers, both parents and principals had an
exaggerated sense of teachers’ professional
satisfaction and discrepancies in both cases were
significantly correlated with burnout.

24. Year : 1992

Researcher:Trigo F.L.D. Santos

Problem: Attitudes and beliefs of the Portuguese
secondary school teachers about their work
satisfaction, dissatisfaction and burnout.

Findings: The researchers reported that
responsibility, achievement and work were the
intrinsic factors that contributed most to satisti@a
and that were found to be actual satisfiers. Salary

policies, status and working conditions were the
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extrinsic factors that contributed most to teacHers
dissatisfaction. The results also indicated that%30
of the sampled teachers evidenced the presence of
burnout.

25. Year : 1993

Researcher Buckley G.G.

Problem: The relationship of burnout and job
satisfaction in human service workers.

Findings: The researcher reported that emotional
exhaustions scores were negatively correlated (v =
0.24) with job satisfaction scores. A positive
correlation (r =0.29) was found to exist betweereth
personnel accomplishment subscale of the MBI and
job satisfaction.

26. Year: 1993

Researcher: Anna. J

Problem: An analysis of occupational burnout among

teachers in selected urban schools.
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Findings: The researchers reported that any attempt
to predict teacher burnout should take into
consideration marital status, ethnicity and sexe%é
variables accounted for 27.4% of variance of teache
burnout.

27. Year: 1994

Researcher: Adelman and Taylor

Problem: Burnout in child protective service
workers: A Longitudinal study.

Findings: The researchers found that all scales of the
Maslach Burnout Inventory showed significantly
increased burnout. Environmental factors measured
by the work Environment scale were significantly
related to change in burnout with initial levels of
burnout controlled. The relations of environmental
factors to changes in burnout were consistent with
previous, non-quantitative descriptions of the ahil

protective service job.
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28. Year. 1994

Researcher: Lee N

Problem: Burnout of school counselors in South
Carolina.

Findings: The researcher found that there were no
statistically significant differences in the levalf
burnout in school counselors based on selected
personal variables and selected school variables.

29. Year:. 1994

Researcher Dow M; Shaw S.M.

Problem: A study of special education student
teacher ratio and caseloads in Oregon and their
Impact upon teachers’ perceptions of success, job
satisfaction and burnout.

Findings: The researcher reported that data were
examined for the total sample (N = 426) and three
sub groups, full time traditional (FTT), Full time

Non Traditional (FTNT), and part time (PT).
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For the total sample, no significant relationship
was found between STR or caseload, and success and
satisfaction. Significant relationships were found
between STR and caseload, and emotional exhaustion
for the total sample. For the FTT, a significant
relationship was found between STR and emotion
exhaustion and depersonalization. For FTNT, a
significant relationship was found between casedloa
and emotional exhaustion. For the PT group
significant relationships were found between case
load and success, and satisfaction, and emotional
exhaustions.

30. Year: 1994

Researcher Henry E.F.

Problem: The relationship of social support,
occupational stress, burnout and job satisfaction
among special education teachers.

Findings: The researcher that the higher the number

of stressors experienced in special education, the
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higher degree of burnout. A non-significant
relationship, however, was found between the
number of stressors experienced and job satisfactio
Teachers’ who were older and taught students with
learning disabilities or average intelligence, oadh
greater diversity in the number of students taught
each day, reported less burnout. Social supporimfro
supervisors and co-workers was associated
consistently with the lower burnout and increased
bob satisfaction. In general, the forms of support
provided by family/ friends were not related
strongly, either to burnout or to job satisfaction.
Guidance, re-assurance of work, and reliable alti@n
with supervisors, as well as social integration,ree
the types of support associated most strongly with
decreased burnout in special education.

31. Year : 1995

Researcher Amar Singh A
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Problem: A study of job satisfaction of polytechnic
teachers in relation to personal and organizational
variables.

Findings: The researcher arrived at the following
results. The values of correlation (r = 0.251) betem
age and job satisfaction was found to be significan
at 0.01 level. The value of correlation (r = 0.221
showed a positive significant relationship between
experience and job satisfaction. The value of Chi
square was found to be 6.96 which was insignificant
at 0.05 levels.

32. Year: 1995

Researcher Ann .E

Problem: Stress and job satisfaction amongst special
education teachers in urban districts in Texas.
Findings: The researcher found that hiring and
retaining special education teachers was more
complex than addressing simple stress and job

satisfaction issues.
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33. Year. 1995

Researcher:Teofilo, A

Problem: The effects of school environment on
teacher burnout.

Findings: The researcher found that, Emotional
exhaustion correlated negatively with the perceptio
of both the environmental factors and administrativ
support. The sense of depersonalization correlated
negatively with the perception of each of the
environmental factors, inter personal problems,
recognition and rewards and social support. The
senses of personal accomplishment correlated
positively with the perception of both inter persdn
problems and recognition and rewards.

34. Year: 1995

Researcher:Duke A; Wanita P.

Problem: Burnout among special education teachers
and former special education teachers.

Findings: The researchers found that the teachers
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remaining in special education evidenced
significantly less emotional exhaustions and
depersonalization than those who had switched to
regular education or left teaching altogether.
Teachers remaining in special education were
slightly older, had more experience in special
education field, and were more positive towardsithe
job.

35. Year: 1995

Researcher:Friedman, I.A.

Problem: Student behavior patterns contributing to
teacher burnout.

Findings: The researcher found that the typical
student behaviors — disrespect, inattentiveness and
sociability- accounted for 22% of teachers’ burnout
Humanistic teachers were affected mainly by
disrespect, whereas custodial teachers were aftkecte
by inattentiveness. Burnout among male teachers was

mainly affected by the students’ inattentiveness,
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whereas burnout among female teachers was mainly
affected by students’ disrespect.

36. Year: 1995

Researcher Donald Philip

Problem: The effects of supervisory support,
counselor characteristics, the work setting andiabc
influence on burnout in mental counselors.

Findings: The researcher found that family service
counselors’ burnout scores in comparison to the MBI
norms were significantly higher for emotional
exhaustion and lower for depersonalization and
personal accomplishment. Significant associations
were found between burnout and supervisor support,
colleague personal support, colleague professional
support, therapeutic success, work pressure,
administrative authoritarianism, and client
pathology. More supervisor support, colleague
personal support, colleague professional support,

therapeutic successes were associated with Iless
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burnout. More work pressure, administrative
authoritarianism, and client pathology were
associated with more Dburnout. The counselor
characteristics, gender and years of experienced ha
no significant relationship to burnout.

37. Year: 1995

Researcher:Janet Mobley

Problem: The relationship of the dual role

assignment to the level of perceived burnout by
secondary teachers.

Findings: The results indicated that emotional

exhaustion was present in moderate levels, but
depersonalization and feelings of lack of personal
accomplishment were Ilow among the secondary
teachers’, regardless of the dual role assignments.
There was no relationship found between burnout and
demographic variables: age, gender, and years of
experience. The role conflict was inversely related

emotional exhaustion and depersonalization of
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secondary teachers with additional remunerated sole
other than coaching. Role ambiguity did not affect
the level burnout of secondary school teachers.

38. Year: 1995

Researcher:Whitaker Kathryn S

Problem: Principal burnout: Implications for
professional development.

Findings: The researcher found that increased
demands and work load, role ambiguity, lack of
recognition and rewards, and decreasing autonomy
were issues that caused with group of principals to
guestion whether they wanted to remain in theirgob
39. Year: 1996

Researcher:Edward. A .Merritt

Problem: A study of burnout in private club
management.

Findings; The researcher found that club house
managers suffered highest in emotional exhaustion

and General Managers in depersonalization.
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Managers with less than 5 years experience and
below 25 years of age scored highest in emotional
exhaustion. Managers working 50 to 60 hours per
week experienced highest depersonalization. Male
managers were highest in emotional exhaustion
depersonalization and personal accomplishment as
well.

40. Year: 1997

Researcher:Onyett Steve

Problem : Job satisfaction and burnout among
members of community mental health teams.
Findings: The researcher found that high emotional
exhaustion was reported, particularly among
consultants, psychiatrists, social workers, nursasl
psychologists. High job satisfaction, high personal
accomplishment, and low depersonalization were also
found. Job satisfaction was associated with teathe ro
clarity and identification with the team. Case-load

size and composition and the frequency with which
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service users were seen were not associated with Jo
satisfaction or burnout. Significant differences nge
found between disciplines on all variables except
sick leave.

41. Year: 1998

Researcher Burke; Ronald J.

Problem: Components of burnout, resources and
gender — related Differences.

Findings: The researcher found that in women, co-
worker support led to lower emotional exhaustion,
and in men, supervisor and co-worker support led to
higher personal accomplishment. Higher levels of
internal control were associated with greater
accomplishment in men only.

42. Year: 1998

Researcher:Tatrow Kristin

Problem: Occupational stress, burnout and health in

teachers: A methodological and theoretical analysis

70



Findings: The researcher found that the occupational
stress and burnout were significantly associatedhwi
poor health in teachers. It was concluded that this
area of research was ready for a shift to theory -
based investigations that tested causal model of
teacher stress and health with more sophisticated
research designs and measurement strategies.

43. Year: 1999

Researcher:Weisberg Jacob

Problem: Teachers physical, mental and emotional
burnout: Impact on intention to quit.

Findings: The researcher found, that both physical
and mental exhaustion were positive and significant
to influence the teacher’s intention to quit thebjo
The influences of emotional exhaustion were not
significant; nor were the teachers’ ages. Tenureswa
negatively and significantly correlated with both

burnout and intention to leave.
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44. Year: 1999

Researcher:Miller L

Problem: Reframing teachers’ burnout in the context
of school reform and teacher development in the
United States.

Findings: The study helped the researcher to reframe
the organizational variables related to burnout in
Important and occasionally unexpected ways. The
study further explored how professional development
can serve as a buffer against some of the causes of
burnout.

45. Year: 1999

Researcher:Millicent H

Problem: Stress and burnout in rural and urban
secondary school teachers.

Findings: The researcher found that the urban school
teachers’ experienced significantly more stressnifro
poor working conditions and poor staff relationsath

did rural school teachers. Stress from pupil
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misbehavior and time pressures was significantly

greater than stress from poor working conditiond an

poor staff relations for both rural and urban schoo

teachers. Poor working conditions and time pressure

predicted burnout for rural school teachers; pupil

misbehavior and poor working conditions predicted

burnout for urban school teachers.

46. Year: 1999

Researcher:Dworkin A. G.

Problem: Teacher burnout in public schools in New

York.

Findings: The researchers explored some of the inter

connections between burnout and commitment as

well as similarities between burnout and alienation
He developed models of burnout; the intention

to quit and quitting behavior for the teachers of

public school under study.

47. Year: 1999

Researcher:Cooley. E.
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Problem: A study of special educators — Strategies
to reduce Burnout.
Findings: The researcher conducted a study of
special educators and related service providers. He
evaluated the effects of two interventions on fasto
known to be correlated with the actual job turnover
He provided practical solutions to the six most
Important sources of job burnout identified by him,
viz; workload management, or reduction; increasing
one’'s control over the job, enhancing reward
structure of the work place, creating a team spirit
attacking issues of fairness; attaching values ne’'s
perceptions of the work place; and ways to approach
management.
48. Year: 1999
Researcher:Rene F.W.
Problem: A comparative study of teachers with
others social professions on work stress and butnou

symptoms.
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Findings: Burnout among teachers was the focal
topic of the study, in which a sample of about one
thousand teachers was compared with the members of
other social professions on burnout symptoms. The
results for burnout and other measures of strain
supported the idea that the teaching job carriegemo
psychological and, to a lesser extent, more phylsica
symptoms than other social professions

49. Year: 1999

Researcher:Wilmar B.

Problem: Teacher burnout and lack of reciprocity:A
critical study.

Findings: The researcher found that when teachers
invested more than they got back from their school,
they reported higher level of emotional exhaustion.
At the interpersonal level, low outcomes from
students were related to higher burnout levels;
whereas at the organizational level, low investnesent

were related to higher burnout levels.
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50. Year: 1999

Researcher:Webster; Linda

Problem: Burnout and leadership in community
mental health systems.

Findings: Results indicated a significant, although
modest relationship between leadership responses
and emotional exhaustion, and between leadership,
clinical supervision, and depersonalization. Howeve
the correlations were small.

51. Year: 1999

Researcher:Kelchterman, Geert.

Problem: Beyond Individual burnout: A perspective
for improved schools.

Findings: The researchers proposed a set of
guidelines that can help to redesign the schoolaas
work place so as to reduce or to minimize the rogk
teacher burnout. They provided some general

assumptions and presented the guidelines at several
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levels of school organization and their relationttoe
wider socio cultural and political environment.

This study was conducted on 200 schoats
Louvian, Belgium.
52. Year: 2000
Researcher:Friedman Isaac. A.
Problem: Burnout in teachers — A study of Henrietta
Szold Institute.
Findings: The researcher conceptualized burnout as
a work related syndrome stemming from the
individual’s perception of a significant gap betwee
expectations of a successful professional
performance and an observed; far less satisfying
reality.

He examined this perception as a discrepancy
between expected and observed levels of the
individual’s professional self efficacy. The teaalgi
profession and its service providers — teachers -

service as a model to illustrate and support this

77



examination. He provided a number of suggestions
for programs and activities to alleviate stress and
burnout in teachers.

53. Year: 2000

Researcher Schutte, Nico

Problem: The factorial validity of the Maslach
Burnout Inventory - General survey across
occupational groups and nations.

Findings: The factorial validity of the Maslach
Burnout Inventory  was investigated among
employees of a multinational company in the forest
industry.

The present study includes data from Finnish,
Swedish and Dutch employees (N= 9055). The
hypothesized three factors model of the MBI-GS
(Exhaustion, Cynicism, Professional; efficacy) was
replicated across occupational groups (i.e. manager
clerks, foreman technicians, blue collar workers)da

nations. The fit of this model to the data was
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superior to alternative one and two actor models in
all samples under investigation. In addition, the
three factor structure of the MBI-GS proved
invariant across all occupational groups. The imtsr
consistencies of three sub scales are satisfactory,
excerpt for the cynicism scale in some sub samples.
The researcher suggested excluding one ambiguous
cynicism item.

Finally some differences in levels of burnout
were found between nations and occupational groups
that were consistent with earlier findings.

54. Year: 2000

Researcher:Brouwers, Andre

Problem: A longitudinal study of teacher burnout
and perceived self-efficacy in classroom
management.

Findings: This study examined the direction and
time frame of relationships between perceived self

efficacy in class room management and the three
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dimensions of burnout among 234 secondary school
teachers. Structural equation modeling (SEM)
analyses indicated that perceived self efficacy lead
longitudinal effect on depersonalization and a
synchronous effect on personal accomplishment.
However, the direction was reversed for the
relationship between perceived self efficacy and
emotional exhaustion. The researcher concluded tha
perceived self efficacy in classroom management
must be taken into consideration when devising
interventions both to prevent and to treat burnout
among Secondary school teachers.

55. Year. 2003

Researcher:Jeffrey Dormon

Problem: Testing a model for teacher burnout’.
Findings: Research was conducted on the predictors
of burnout in a sample of teachers in Queensland
Private School. A total of 246 teachers responded t

scales that assessed burnout, school and classroom
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environments, work pressure, role overload, role
ambiguity, role conflict, teaching efficacy, extexin
locus of control, and self esteem. A hypothesized
model of burnout was tested in a LISREL analyses
with post hoc modifications indicating that overkba
work pressure, classroom environment and self
esteem were predictors of emotional exhaustion.
Depersonalization was significantly related to
emotional exhaustion, role conflict, and self-estee
and school environment. Teaching efficacy, self
esteem and depersonalization were predictors of
personal accomplishment.

56. Year. 2003

Researcher Anthony Gary Dworkin, Lawrence. J.
Saha

Problem: Teacher burnout and perceptions of a
democratic school environment.

Findings: In the present study the researcher

found that the democratic personnel policies and
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practices of the principal exerted the strongedief
in lowering the burnout scores of the teachers.
Collegial support of co - workers, while significgn
had a much weaker effect. Prior work by Dworkin,
Haney and Telschow (1990) found that the effect of
co-workers was near zero under conditions where the
principal was unsupportive.
57. Year: 2004
Researcher Ralf Schwarzer; Gerdamarie S. Schmitz.
Problem: Perceived self-efficacy and teacher
burnout — A longitudinal study in ten schools in
Germany.
Findings: The pool of 27 items was part of a lengthy
guestionnaire that was administered three times to
about 300 German teachers.
In a final analysis, the interplay of teacher self
efficacy, job stress and burnout was examined
longitudinally over two years. It turned out that

initial self efficacy was negatively associated it
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burnout two years later. More important, job stress
served as a mediator between these two variables.
Self efficacious teachers experienced less job sdre
in the following year. Those who did experience job
stress however, were more likely to experience
burnout later on.

58. Year. 2005

Researcher:Dr. K. Demeirleir

Problem: Detection, diagnosis, treatment and
prevention of burnout and career related depression
in workers in human service and additional study of
primary and secondary prevention.

Findings: The sample consisted of 800 nurses, the
mean values calculated were 10.78 for emotional
exhaustion, 37.76 for personal accomplishment and
4.99 for depersonalization. High burnout scores aver
noted primarily in female nurses, around a mean age
of 36 years. Male nursing personnel with low

burnout levels were more active (3252.77 Kcal) and
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differed significantly from their high burnout
counterparts. In the female population no differeac
were observed.

59. Year: 2005

Researcher:Dr. Yeltekin Demirel; Nuran Guler
Problems: Burnout among high school teachers in
Turkey.

Findings: The researcher observed that there was no
statistically significant difference between the
emotional exhaustion and depersonalization scores o
sub samples according to the gender. In the grotip o
male teachers; there was a statistically signifitcan
positive correlation between the emotional
exhaustion and depersonalization, a slightly negati
correlation (r= 0.05) between the emotional
exhaustion and personal accomplishment and
statistically significant negative correlation (10=00)
between depersonalization and personal

accomplishment. In the group of female teachers’;
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there was a positive correlation between the
emotional exhaustion and depersonalization and a
negative correlation (r= 0.019) between the
emotional exhaustion and personal accomplishment.

Turkish teachers’ suffered from burnout less
than that of the teachers in many developed
countries.
2.4 Rationale of the study:

The teacher is the most important eéam

in any educational program. It is the teacher wlso i
mainly responsible for implementation of the
educational process at any stage. No amount of
investment in improving the physical and educatibna
facilities can improve education there are adequate
number of well qualified teachers who can and
willingly implement the educational process in such
a way that it brings about a desired educational
development of the students. It is, therefore,

iImportant that the teacher is well prepared to do
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his/her work efficiently and effectively. The quayi
of teacher depends, to a large extent, on the dwuali
of teacher education received by him/her.

Ironically, today’s technically super
advanced life with lots of stress and strain hardly
provides any congenial atmosphere for any thinker t
think, any policy maker to do constructive framing
policy and above all any teacher to teach with
sincerity and dedication. The daily interaction it
pupils, co-workers and the incessant and fragmented
demands of the teaching in general, often lead to
overwhelming pressures and challenges, which lead
to stress and ultimately to burnout...

While chatting with teachers individually and
collectively it was found that the teachers workiing
the engineering colleges and polytechnics were unde
pressure from different directions. Teaching can be

considered as a high stress occupation. The
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education system has all the elements associatdd wi

stress:

« Bureaucratic structures

« Continuous evaluation of its process and
outcomes.

* Increasingly intensive interpersonal interactions
with students, parents, colleagues, principals and
the community.

* Increased student misconduct

 Student apathy

* Overcrowded classrooms

* Inadequate salaries

* Demanding or unsporting parents

» Budgetary constraints

* Expanding administrative loads

* Lack of infrastructural support

* Increasingly negative public opinion.

* Norms and standards set by AICTE
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Rules and regulations set by concerned university
and boards.

Expectations of competent bodies from institutions
to go hand in hand with changing times
Competitive attitude of institutions for the
attainment of higher grades from NBA/ISO.

Lack of promotion or vertical mobility.
Management’s expectations for optimum
utilization of minimum resources.

One’s own pressure to develop professionally.
Lesser span as also lesser number of full time
faculties available.

Though AICTE pay scales were recommended
many teachers were not satisfied with the present
consolidated salary available to them because it
was hardly sufficient to meet their monthly
expenses.

Unemployment of passed out students.
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Majority of teachers were not regularized
/confirmed even after long years of service.

Lack of freedom available to the teachers for
iImplementing innovations.

Teachers do not get quality improvement program
(QIP) facilities.

Lack of adequate government accommodation
available to the teachers.

Lack of facilities and amenities provided to
teachers.

Administrators normally do not take any
disciplinary action on the misbehavior of students,
rather they show Ileniency to the students’
community, and as a result, the students
misbehave with the teachers.

Lack of infrastructure and modern teaching aids.
Due attention is not paid by the administrators to
the problems faced by the individual teacher.

Micro politics in staff and students.
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These and similar factors have contributed
the embattled and embittered teacher force
throughout the world.

Above all society entrusts responsibility of

producing good engineers and citizen on teachers.
But in adverse circumstances of unlimited

circumference, it is hard task for a teacher to
accomplish all the specified task objectives with a
required level of commitment and competence. The
entire time teacher is on the toes, which
unconsciously take him to stress then to distresd a

finally burnout.

2.5 Concept of burnout:

Burnout was first defined by Freudenberge
(1974) and involves the feeling of failure and
exhaustion resulting from excessive demands on a
person’s energy with insufficient reward for the
effort. Other researchers have defined burnout as

psychological distancing from work (Maslach,
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1976).Block and Freudberger (1983) had identified

many of the symptoms associated with burnout,

which can be categorized into three groups:

Physical: exhaustion, lingering cold, frequent
headaches, gastrointestinal disturbances, weight
loss, sleeplessness, and shortness of breath.
Psychological: changeable mood, irritability,
depression, loss of caring for people, cynical
attitude, increased  frustration, feeling of
helplessness, greater professional risk taking.
Behavioral: Deterioration in work, performance
and absenteeism.

Burnout is a “loss of concern for the pé®
with  whom one is working in response to job
related stress.”

Webster's International Dictionary (1976)

states that, “burnout means to fail, to wear out,to

become exhausted by reasons of exclusive demands

on energy, stress or resources”.
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Cherniss (1980) defined burnout as a
psychological withdrawal from work in response to
excessive stress or dissatisfaction.

Meyer (1980) defined burnout as the
psychological state of mind of a professional worke
who feels overworked, overwhelmed and alienated
from other staff, from clients and eventually from
himself.

Burnout refers to a loss of ‘enthusiasm
excitement and a sense of mission in one’s work

Burnout conveys the idea of energy
extinguished, the fire of enthusiasm dampened.slt |
a common reaction to job stress and it reducesrthei
motivation and effectiveness of many human service
workers. Burnout is a complex, socio — psycholodica
phenomenon that deserves more serious study.
However, reviewing various definitions from

different disciplines it is possible to concludeath
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though there exists some differences, there areesom
marked similarities among the definitions of burrou

Burnout occurs at an individual level; few
instances of organizations burning out have been
reported. However, it is not clear whether this mea
individual workers are experiencing burnout or that
some unique occurrences take place at the
organizational level.

Burnout IS an internal psychological
experience involving feeling, attitudes, motivesdan
expectations.

Burnout is a negative experience for the
individual, in that it concerns problems of distsegs
discomfort, dysfunction and negative consequences.
Although the experience is negative, some have
argued that it may still serve as a positive fumoat,
as it leads to personal growth or acts as screening

device to ‘weed out’ incompetent employees
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Studies conducted in Europe indicated that
teachers are three times more likely to quit thgibs
and even more likely to want to quit their jobs tha
are similarly trained professionals.

Job burnout is a problem in many professions,
but it significantly more prevalent in the helping
professions. Teachers, as well as administrators,
counselors, doctors, nurses, police officers, andrs
have the additional burden of extreme responsililit
for the well being of others on top of the multitaid
of stressors that stem from routine job activities.
This heavy responsibility combined with Ilimited
resources, long hours, marginal working conditions,
and often unreasonable demands from those receiving
services, lead to chronic stress, and ultimately,
burnout.

It is unlikely that any single isolated sphom
can be viewed as an indication of burnout. Various

combinations of the above represent the
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manifestations of burnout. If these issues are not
addressed, eventually, the individual loses desire
and motivation, and is unable to fight or flee what
IS perceived to be an impossible situation. On a
global scale, burnout can Ilead to serious
consequences in the individual, organization and
the students.

Literature findings suggest that adminidtres
and school policy makers must help reading teachers
to cope with stress. Efforts are needed to help
teachers feel better about the job they doing. Sdho
intervention programs are needed to help teachers t
deal with problems before they reach dangerous
levels.

2.6 Concept of job satisfaction:

Job satisfaction is something that everyone

understands and experiences but finds it very

difficult to define. It is an attitude that argositive
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and negative feelings about the of individual's
physical and cognitive environment.

Job satisfaction refers to individuals
subjective feeling on his/her work situation; hihér
response and feeling towards different facts of his
work role. It is not a unitary concept but a compes
of many factors or dimension.

Bullock (1952) considers job satisfaction ‘as an
attitude which results from a balancing and
summation of many specific likes and dislikes in
connection with his job’.

Blum (1956) related job satisfaction with general
satisfaction and feels that job satisfaction in fpar
may be a function of general satisfaction or attieu
towards life.

Vroom (1964) conceptualized job satisfaction as the
affective orientation of individuals towards work

roles that they are presently occupying.
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Sinha and Aggarwal (1971)defined job satisfaction
as a persistent affective state which has arisemhia
individual as a function of the perceived
characteristic of his job in relation to his franod
reference.

McCormick and Ilgen (1985) proposed job
satisfaction is a specific subset of attitudes héid
organizational members. It is the attitude they éav
toward their jobs. An attitude is an emotional
response toward something (in this case a job) Wwhic
can vary from positive to negative, in any degree.
Whatever might be said about attitudes in general
applies to job satisfaction in particular

Hoy and Miskel. 1991 In education settings, job
satisfaction is a present and past oriented affexti
state of like or dislikes that result when the edtur
evaluates his or her work role

Gorton (1976), the employees’ satisfaction and

morale are attitudinal variables that reflect posét
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or negative feelings about particular persons or
situations, “satisfaction”, when applied to the wkor
context of teaching, seems to refer to the extemt t
which a person can meet individual personal and
professional needs as an employee.

Goyal (1980) concluded that large majority of
teachers educators he surveyed were favorably
inclined towards their jobs and were satisfied imet
job.

Shah (1982)studied socio — economic background of
primary school teachers and job satisfaction and
found that most of the women teachers (82%) were
satisfied with their jobs.

The researcher feels that teacher cannot be
eliminated from teaching learning process and will
continue to play a vital role in nation building.h&
study on job satisfaction will be important and
continue to remain important for keeping talents in

the teaching profession. Job satisfaction relates t
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the mental satisfaction of a teacher with his joida
job conditions. On the basis of evaluation of
relationship between variables and job satisfaction
necessary guidelines could be provided against the
various job satisfactory constraints.
2.7 Summary:

A thorough survey of the related lia¢ure
iIs an integral part of the research work. Related
literature is the foundation on which the structwt
further studies is held. It is a crucial aspect thfe
planning of the study, and the time spent in such a
survey is a fruitful phase of a research program.
Every researcher must know what sources are
available in his field of enquiry, some of them e
likely to use and where and how to find them. It
enables the individual not only to gain familiarity
with the knowledge of the past performance and
developments in the concerned area but also enhance

the ability of the individual to make his own
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contribution towards increasing the previous staxk
knowledge either by adding something altogether
new or developing the old one with a new
perspective.

The researcher  critically examined 60
researches from India and abroad. He compared them
with his own research work. It was found that very
few researches have been done on burnout in tha are
for engineering teachers.

The survey of related literature helped the
researcher in avoiding duplication of work. Also it
helped to examine relevancy and authenticity of

research work.
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3.1 Introduction:

Descriptions /locations of the study area to which
the proposed research problem is concerned, neells tlearly
indicated in the research problem. This is one h&f é&ssential
ingredients of a good research proposal. The recegency to
which the proposal is to be submitted will underdtéhe location
of the study which is chosen by the receiver.

In the study undertaken thelgtarea was confined to
the six self financing engineering colleges and ftne unaided
polytechnics of Jalgaon district.

Selection of the study area isustified
methodologically as this district has six unaidetleges and four
polytechnics and one Government run engineerintgeg®el and
one polytechnic respectively. The engineering gee are
affiliated to North Maharashtra University Jalgaornile the
polytechnics to the Maharashtra State Board of iiieeah

education, Mumbai.
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3.2: Area of Operation: The area of study was as follows:
A) North Maharashtra university :

The North Maharashtra University, dalg is one of the
upcoming universities in India; the University wastablished on
15 August, 1990 under the Maharashtra University RXIX of
1989 as a teaching and affiliating University.

The university is imparting education stmdents through
various courses at graduate, postgraduate, doctmmdl post
doctoral level, under 09 faculties which includegie8ce,
Engineering & Technology, Education, Medicine & Rhacy,
Ayurvedic Medicine, Arts & fine Arts, Commerce and
Management, Mental, Moral & Social Science and [Eaeulty.
Right now there aré schools and 11 academic departmentshe
campus. They are:

School of physical sciences
School of chemical sciences.
School of life sciences.

School of mathematical sciences.

School of Environmental and Earth Sciences
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School of social sciences
The various departments are:
Department of chemical technology.
Department of computer science
Department of management studies
Department of information technology
Department of comparative language literature
Department of library and information science.
Department of organic chemistry.
Department of law.
Pratap philosophy center,Amalner.
There are more than 200 colleges and 37 institates 17
recognized research and development centers #ftllido the
University.
The University has developed a modan@ration system
and is one of the few universities in the state ¢onducting
examinations regularly and declaring the resultd weime as per

the Maharashtra Universities Act, 1994.
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In a very short period of time thewersity gained name
and fame on national and international levels. Tihersity has
acquired the prestigious 2(f) & 12(b) recognitioom the UGC.
The university has been re-accredited with ‘B’ (QGP.88) grade
duly honored by the National Assessment and Actatan
council (NAAC) Bangalore.

(B)Directorate of technical education:

The role of the Directorate is to ntain and enhance the
standard quality technical education by laying tpelicies,
establishing and developing government institutigniding and
supervising the private institutions, interactinghwindustry and
national level institutions, coordination with oth@gepartments of
the state government and to contribute to the imgwsd society
at large.

The following table gives the idea about develophadrtechnical

education since 1978:
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Table 3.1

Degree Institutions

Type of Course | Year. | No of Institutes| Intake
1978 | 16 2542

Degree Course in 1988 | 76 14275

Engineering 1995 | 94 22240
2000 | 129 38939
2005 | 154 46325
2010 | 309 114268

Table 3.2

Diploma Institutions

Type of Course Year. No of Institutes.  Intake
1978 28 5145

Diploma Course in1988 127 23436

Engineering 1995 160 30000
2000 170 34295
2005 274 68685
2010 387 132632
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(C) Maharashtra board of technical education
It is primarily intended to conduct sta¢vel examinations

of diploma courses. It has to see continuously awiplg the
guality of technical education and maintaining @f standard. It
also redesigns the course curriculum regularly wépect to the
rapid technological changes in the industries.
Organizational Structure of MSBTE:
3.3. Respondent institutions:

The study was limited to all the six unaided eegimg
colleges and four polytechnics of Jalgaon distraggproved by
AICTE New Delhi.

The details of such colleges under study are gnetow.
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(A) Degree colleges under study:

n-

Table 3.3

Institute Name T.M.E. Society's J.T.Mahajan
College of Engineering, Faizpur

Status Un-aided / non-autonomous / na
minority

Year of establishment 1984

University North Maharashtra  University
Jalgaon

Courses Intake

Civil engg. 60

Electronics& Comm engg 120

Mechanical engg 120

Computer engg 60

Information Technology 60
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Table 3.4

Institute Name

Hindi Seva Mandal's Shri
Sant Gadgebaba College @
Engineering & Technology,

Bhusawal

Status

Un-aided / non-autonomous

linguistic minority-hindi

Year of establishment

1998

University North Maharashtra University
Courses Intake

Electronics & comm. engg 120

Computer Science and engg 60

Electrical engg 30

Civil engg 30

Mechanical engg 120
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Table 3.5

Institute Name

Godavatri Foundation's
Godavari College Of

Engineering, Jalgaon

Status

Un-aided / non-autonomous

non-minority

Year of Establishment

1999 J[AICTE Period o

Approval2008- 2010]

f

University North Maharashtra University
Courses Intake

Computer engg 120

Electronics & Comm engg 90

Information Technology 30
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Table 3.6

Institute Name Shrikrishna Educational &
Cultural Mandal's Shri
Sureshdada Jain College o

Engineering, Jalgaon

Status Un-aided / non-autonomous
non-minority

Year of Establishment 1999

University North Maharashtra University

Courses Intake

Automobile engg 60

Computer engg 90

Mechanical engg 90
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Table 3.7

Institute Name

—h

K.C.E. Society's College o
Engineering and Information

Technology, Jalgaon

Status Un-aided / Non-autonomous
Non-minority
Year of Establishment 2001

University North Maharashtra University
Courses Intake

Computer engg 90

Electronics & Comm engg 60
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Table 3.8

Institute Name Shrama  Sadhana  Trust's
College of Engineering and
Technology,
Bambhori,Jalgaon

Status Un-aided / non-autonomous
non-minority

Year of Establishment 1983

University North Maharashtra University

Courses Intake

Computer engg 120

Electronics & comm. engg 120

Chemical engg 30

Computer engg 120

Biotechnology 30

Information technology 60

Mechanical engg 120

Civil engg 60

Electrical enggs 60
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(B) DIPLOMA COLLEGES UNDER STUDY

Table 3.9

Institute Name

Shree Sant Muktabai
Sansthan's Shri Sant
Muktabai Institute of

Technology, Jalgaon

Region Nashik

Status Un-aided / non-autonomous
non-minority

Year of establishment 1983

Courses Intake

Chemical engg 40

Civil engg 30

Electronics& comm engg 40

Computer engg 40

Mechanical engg 40
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Table 3.10

Institute Name

Shri Krishna Education &
Cultural Mandal's Shri

Sureshdada Jain Polytechnic

Jalgaon
Region Nashik
Status Un-aided / non-autonomous

non-minority
Year of establishment 1997
Courses Intake
Automobile engg 60
Electronics& comm engg 90
Mechanical engg 90
Computer engg 60
Electrical engg 40
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Table 3.11

Institute Name

MGTS Mandal's
Sharadchandrika Suresh Patil
Institute of Technology

(Polytechnic), Chopda

Region Nashik
Status Un-aided / non-autonomous
non-minority
Year of establishment 1983
Courses Intake
Electrical engg 30
Industrial electronics 30
Mechanical engg (Industry
60
Integrated)
Computer engg 60
Information technology 60
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Table 3.12

Institute Name

Technical & Medical
Education Society's J. T.

Mahajan Polytechnic, Faizpur

Region Nashik

Status Un-aided / non-autonomous
non-minority

Year of establishment 1983

Courses Intake

Civil engg 30

Electrical engg 60

Electronics & comm engg 60

Mechanical engg 60

Computer technology 60
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3.4 Summary:

For the present study samptds college and
polytechnics teachers were taken up following adgsve survey
method from 6 unaided engineering colleges and 4ided
polytechnics of Jalgaon district. All 540 teachersere
administered the tools out of which 120 teachersevirecluded in
sample. Every care was taken to see that everylsagop equal
opportunity of being selected and unbiased seleatias made. In
this way the selected samples represented a samplerse and

hence this study would be representative in charact

3.5 References

http://www.nmu.ac.in

http://www.aicte-india.org

http://www.dte.org.in
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CHAPTER IV

RESEARCH METHODOLOGY
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4.1 Introduction:

Research design is a comprehensive plan of
research work and sequence of operation with regard
to the proposed research problem Ilike data
collection, organization selection, respondent’s
selection, duration of study, defining the scope of
the study, fixing study Ilocation, identifying
parameters, cost estimation, data analysis,
presentation of findings etc that a researcher maltse
to carry out to accomplish research objectives. The
research methodology on the other hand, is
concerned with identifying and selecting suitable,
appropriate and logically justifiable research
methods and techniques like data collection method
whether observation method or survey method; data
collection instrument whether open ended or close
ended questionnaire; respondents contact method
whether telephone or mail interview; sampling unit,

sample size, sampling tool, data analytical toot.et
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More importantly, research Methodology emphasizes
on reason or logic behind selecting each method or
technigue for carrying out proposed research.
Therefore, a methodologically designed research is
regarded to be a scientific research.

4.2 Research design:

As the study involved determining relateimp
of burnout with job satisfaction, age gender and
experience, a descriptive and co-relational metlodd
research was used in conducting the study.

A descriptive study describes and interpret
what is. It is concerned with conditions or
relationships that exist, opinions that are held,
processes that are going on, effects that are euvide
or trends that are developing. It is primarily
concerned with the present, although it often
considers past events and influences as they retlate
current conditions. Descriptive research, sometimes

known a non - experimental or co relational
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research, deals with the relationships between
variables, the testing of hypothesis and the
development of generalizations principles or theari
that have universal validity. It is concerned with
functional relationships. The expectation is thdt i
variable A is systematically associated with vari@ab
B, prediction of future phenomenon may be possible
and the results may suggest additional or competing
hypothesis to test.

In carrying out a descriptive research project,
the researcher does not manipulate the variable,
decides who receives the treatment, or arrange for
events to happen. In fact the events that are oueser
and described would have happened even though
there had been no observation or analysis.
Descriptive research also involves events that have
already taken place and may b related to a present

condition.
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The method of descriptive research s
particularly appropriate in the behavioral sciences
because many of the types of behavior that interest
the researcher cannot be arranged in a realistic
setting. Introducing significant variables may be
harmful or threatening to human subjects. Ethical
considerations often preclude exposing human
subjects to harmful manipulation. For example, it
would be wunthinkable for an experimenter to
randomly decide who should smoke cigarettes and
who should not smoke them for the purpose of
studying the effect of smoking on cancer, heart
disease or other illness thought to be caused by th
cigarette smoke. Similarly, to deliberately arrange
auto accidents, except when manikins are used in
order to evaluate the effectiveness of seat belts o
other restraints in preventing serious injury is

absurd.
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Although many experimental studies of human
behavior can be appropriately carried out both e t
laboratory and in the field, the prevailing reselarc
method of the behavioral sciences is descriptive.
Under the conditions that naturally occur in the
home, office, classroom, college or the factory,
human behavior can be systematically examined and
analyzed.

Descriptive studies are characterizedg b
disciplinary inquiry which requires expertise,
objectivity and careful execution. They develop
knowledge, adding to what is already known. They
use similar techniques of observation, description
and analysis. The differences between them lieha t
motivation of researcher, the treatment of the data
the nature of the possible conclusions and the ofke
the findings. Only descriptive research studiesdea
to generalizations beyond the given sample and

situation.
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4.3 Population and sample:

This is a descriptive connected through
guantitative analysis aiming at studying the
relationship between burnout and some personal
parameter and also their perceptions regarding
teaching profession.

Teachers from all thesix unaided engineering
colleges affiliated to north Maharashtra University
Jalgaon and four unaided polytechnics offering
diploma courses in engineering and affiliated to
MSBTE, Mumbai for sessioi2006-07 constituted the
population of the study. At the time of
administration of tools there werg40 teachers. This

constituted the population.
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Table4d.1

Population
Institution No. of Teachers
1 78
2 76
3 70
4 50
5 51
6 60
7 45
8 42
9 33
10 35
Total 540

*As on March 2008

Sample:

Initially all the 540 teachers working in 10 selected
institutions, were administered the burnout
inventory257 questionnaires were received, out of
which 37 were invalid due some reason or the other.

On the basis of their total scor@20 teachers were
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divided into two categories, namely teachers with
high burnout (top 27%) and the teachers with low

burnout (bottom 27%) Both the categories consisted
of 60 teachers each.

Thus 120 teachers constituted the final sample of

teachers. It is about 22.2% of the population

Table 4.2
Sample
No. of teachers
Institution | High burnout score Low burnout score

1 9 8
2 6 7
3 5 7
4 7 8
5 6 6
6 4 6
7 6 5
8 5 4
9 5 4
10 7 5
Total 60 60
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Table 4.3

Details of sample

No |Head No of teachers %
Gender
1 | Male 98 81.66
2 | Female 22 18.33
Age
3 |Upto 30 yrs 52 43.16
4 |31 to 45 yrs 38 31.54
5 | Above 45 30 24.90
Teaching experience
6 |1to5yrs 56 46.48
7 |6 to 15 yrs 42 34.86
8 | Above 15 yrs 22 18.26
4.4 Tools used for research:
The following tools to measure the level of job

satisfaction and burnout in teachers under study.
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1. Burnout inventory prepared by the researcher.
(2006)

2. Job satisfaction scale prepared by the researche
(2006)

The details of both the tools have been provided in
the appendix.

4.4.1 Burnout inventory (2007):

The burnout inventory used in this studysw
prepared on the lines of Maslach Burnout Inventory
(MBI 1986) and Burnout Inventory developed by
Menon and Dutt (1996).I1t was usedo measure
teacher burnout. This questionnaire consisted of 40
statements (out of which 28 statements are worded |
positive direction and 12 statements are worded in
negative direction) to access the burnout level in

teachers. Following is the detalils:
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Table 4.4

Features of burnout inventory

Statement No. Aspects of burnout

1to 11 Emotional exhaustion and wofk

context factors

12 to 19 Organizational factors
20 to 28 Depersonalization and alienation
29 to 40 Personal accomplishment

The items in the questionnaire were of seven point
response categories:

0 stood for ‘never’

1 stood for ‘a few times a year’

2 stood for ‘once a month or less’

3 stood for ‘a few times a month’

4 stood for ‘once a week’;

5 stood for ‘a few times week’ and

6 stood for ‘every day’
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The respondent had to put the respective
number in appropriate space given against each
statement in accordance with his/her perceptione Th
instruction guiding teacher response on the burnout
scale was ‘Please describe how you have been
feeling over the past two or three months in
colleges and polytechnics’.

Scoring:

There were two items: (a) positive items and (b)
negative items. The positive item carried weightfs o
0,1,2,3,4,5 and 6 respectively for a categories of
Never, a few times a year, once a month or less, a
few times a month, once a week, a few times a week
and every day. A negative was to be scored 6, 5,
4,3,2,1, and 0 for the same categories respectively
The total score was the summation of all the posati
and negative items score. The minimum score
obtained could be zero and maximum 240 and others

scores ranging in between
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Table 4.5

Major characteristics of burnout inventories

referred by the researcher

Authors Characteristics IltemsResponse Reliability
category| By test retest
method
Maslach 1.Emotional 22 07 0.90
(1986) Exhaustion 0.79
2.Depersonalization 0.71
3.Lack of persona
accomplishment
Menon As above 40 07 0.82
and Dutt
(1996)
Randolph |1.Work context 0.80
Warley factors 73 06
(1992) 2.0rganizational

factors

3.Alienation factors
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In data processing all items were be
scored, so that a high score on the burnout scale
would indicate a higher level of self reported
burnout.

4.4.2. Job satisfaction scale (2007):

The scale used in this study was prepaoad
the lines of Generic job satisfaction scale deveddp
by Scott Mcdonald and Peter Macintyre (1997) and
Job satisfaction scale developed by Chandel (1918).
was used to measure job satisfaction. It was
constructed to cover the following aspects of job
satisfaction.

1. Workplace and job related factors
2. Personal and organizational factors
3. Social factors.

The scale consisted of 24 items covering the
vast areas of job satisfaction or dissatisfactidihe
statements needed to be responded on five point

scale i.e. strongly agree, fairly agree, neutral /
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undecided, fairly disagree and strongly disagree.

The reliability of the test as a whole had been

reported as +0.942 which was based on the test
retest method. This value of reliability must be
treated as fairly high. Iltem wise test — retest
correlations were found to be between +0.621 and
+0.950. AIll the values of the co-efficient of
correlations were significant at 0.01 level of
significance. It was found that the scale had good
face validity and content validity. In cross valtgiit
was found that relationship between the two groups
(from two populations) had +0.69 which means that
the relationship between the results of the two
situations was positive and high.
Scoring:

For the job satisfaction scale the following
scores were assigned to each statement:
5 for strongly agree

4 for fairly agree
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3 for neutral/undecided
2 for fairly disagree and
1 for strongly disagree.

The scores of all the statements of the job
satisfaction scale for each respondent was added to
obtain the overall job satisfaction. The minimum
score obtained can be 24 and maximum 120 and other
scores ranging in between.

In data processing all items were to be scored
so that, high score on the job satisfaction scale

would indicate a higher level of job satisfaction.
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Major characteristics of job satisfaction scales

Table 4.6

referred by the researcher

Authors Characteristics ltems Respons®eliability | Sample
category By test
retest
method
Scott 1)Job 44 05 0.77 885
McDonald |characteristic working
and Peter |2)Workplace adults
Macintyre |effect
(1997) 3)General
affective
reactions
4)Personal
problems
Chandel 1) Personal 24 05 0.942 200
(1986) 2) Job related teachers

3) Social.
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The scale prepared by the researcher had the
following advantages:

(a) Quite comprehensive and applicable to
various jobs.

(b) The scale had high reliability and validity.

(c) Though the scale consisted of 24 items yet it
covered vast areas of job satisfaction and
dissatisfaction which was quite sufficient for the
purpose of present study.

(d) Scale was relevant to practically any
occupation. No significant in scale averages were
found among the occupational groups or between
males and females.

(e) Overall scale means were consistent for the
workers between the ages of 20 and 60.

() It is comparatively a shorter scale so that its
length would not be a deterrent for practical

application in the workplace

148



(9) Various facets of job satisfaction were
measured with single item in order to cover the
widest possible domains.

(h) Although idiosyncrasies in the individual or
the workplace exist, the focus remains on the
respondent’s evaluation of his satisfaction withath
job.

4.5 Administration and collection of the tools:

The researcher visited all the six engineering
colleges and four unaided polytechnics under study
and personally administered the burnout inventory
and the job satisfaction scale to the teachers.

After explaining the purpose of the study and
emphasizing its importance, the teachers were asked
to co-operate by providing their free and frank
opinion. Respondents were asked not to place their
names on the questionnaires so that the information
obtained from the questionnaires would remain

completely anonymous. The position was as follows
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Table 4.7

Collection of data

Head guantity %
Questionnaires administered 540 100
Questionnaires received 257 47.59
Questionnaires incomplete and invalid 37 6.85
Valid questionnaires 220 40.74

The entire month ofApril & May 2008
was used for administering the different tools toet
teachers in the sample.

The authorities of all the six engineering cand
four unaided polytechnics under study were
intimated the dates on which the researcher was
supposed to visit the respective institutions
personally to collect the response sheet from the
teachers.

Entire period fromJune to August 2008

was used for this purpose. Lots of problems were
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encountered by the researcher and are discussed
subsequently.

4.6 Problems faced in data collection.

1) Though prior appointment was taken, very few
respondents were actually available at the spedifie
time in the institution.

2) Some respondents flatly refused to return the
guestionnaire. A set of new questionnaire was
required to be handed over them again.

3) A few respondents requested to come another time
for collecting the questionnaire.

4) Some respondents were very busy with their
schedule and refused to entertain the researcher.

5) Some criticized it as an activity meaninglessdan
did not think it proper to waste their time in fiilg

up the questionnaire.

6) Some respondents asked for a new set of

guestionnaire on every visit.
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7) Some respondents asked the researcher to meet
them at their residences but failed to keep up thei
promises.
8) On reminding about the questionnaire on cell
phone, some respondents either cut off the phone or
did not pick up the phone.
9) Some respondents required explanation in the
guestionnaire.
10) Few respondents had language problem in
understanding the questionnaire.
11) The teachers disliked the idea of being assésse
They were reluctant to give response either due to
egoism or apathy to the study.

It was really a challenging task for the
researcher to collect the information from the tatg
group. It took nearly three months from June to

August 2008 to collect the questionnaires.
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4.7 Summary.

The researcher after identifying the sample and
the research design went on to administer the tools
on the sample.

Since the study area was limited to Jalgaon
district the researcher had to personally visit #ike
Six unaided engineering colleges and four unaided
polytechnics of Jalgaon district to administer the
guestionnaire, number of times during the month of
April & May 2008.The data collection was a
challenging task. It took nearly three months to
collect the responses. The work of collecting the
guestionnaire was completed in August 2008.

The analysis of responses received and the
statistical analysis of data is discussed in the
subsequent chapters.

4.8 References:

Best,J&Kahn,J.(2001) Research in Education New Delhi:

Prentice Hall of India.
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CHAPTER V

DATA ANALYSIS AND

FINDINGS
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5.1 Introduction:

In this chapter analysis of the informatio
collected by the researcher through the tools emygdio
for the study has been made and it is the core haf t
thesis.

The results and various observations are preskente
on the basis of the background information, peroapt
and feed back of respondents from different target
groups of the sample.

For the analysis of the collected information simpl
method of analysis was used and presented in thelaa
form. For drawing inferences the researcher hasedel
upon percentage, average, mode and rank methodieas
statistical techniques.

5.2 Description of Data:

In this unit the researcher has dealt in detailthw
the description of data collected with the help thfe

tools employed in the study.
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The researcher felt essential to examine the matur
of the distribution of scores to ascertain whethee data
collected was appropriate for computing further
statistical analysis.

For this purpose, the researcher has usked t
descriptive statistical methods, which were emplbye
primarily to describe what have been observed, sbke
purpose was to describe the behavior of a variane no
attempt was made to analyze and to interpret th&a.da
The data were collected, organized and presented by
tables and diagrams to describe the behavior ofdtdta.

The researcher has computed the mesdian,
and standard deviation, for burnout, job satisfaotiage
and experience. Also skewness and kurtosis wereaar
out to observe the trend of departure of the sample

distribution from normal probability curve
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Table 5.1

Frequency distribution of burnout scores of the toal

sample.

Class Interval Mid Points Frequency
121-130 125.5 01
111-120 115.5 01
101-110 105.5 01
91-100 95.5 02
81-90 85.5 07
71-80 75.5 10
61-70 65.5 11

51-60 55.5 15
41-50 45.5 21
31-40 35. 28
21-30 25.5 10
11-20 15.5 08
1-10 5.5 05
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Fig.5.1

Frequency Polygon for burnout scores

40

Frequency

35

30

25
20

15
10

° ._k./‘

0 T T T T T T T T T T T T 1
O A0 0 O N D A0 O D O N /L
200D, DA P RS B
MR AN YN NS

S SR B AT @ 07 WY A N

159




Table 5.2
Frequency distribution of Job satisfaction scores b

the total sample

Class Interval Mid Points Frequengy
111-120 115.5 05
101-110 105.5 08
91-100 95.5 30
81-90 85.5 35
71-80 75.5 20
61-70 65.5 14
51-60 55.5 06
41-50 45.5 02

Fig 5.2

Frequency polygon for job satisfaction scores
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Table 5.3

Values obtained in descriptive statistics

Variable Mean Median | Standard | Skewness| Kurtosis
deviation
M Md SD SK Ku
Burnout 47.53 44.16 23.97 0.45 0.31
Job satisfaction 84.92 85.23 15.47 -0.34 0.31
Age 36.94 31.06 10.43 1.86 0.31
Teaching experience |12.1 7.69 12.71 1.23 0.31

5.3 Interpretation of data obtained:

1. The value of mean and median fournout showed a

departure from each other. (Departure = 3.37).

The value of standard deviation (23.97) representes

scattered scores from mean position.

The value of skew-ness (0.45) however did not excee

the acceptable

[imits at 0.01

levels:

of significean

which is + 0.49 Skew-ness is significant at 0.08dk= +

0.37 it is slightly positively skewed at 0.05 leveff

significance.
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The value of kurtosis (0.31) was found to be withhe
safe limits at 0.01 levels of significance whichrydrom
-0.73 to 1.26. It shows the mesokurtic distributit@r the
independent variable burnout.

Referfig.no.5.1 showing the characteristics of a
frequency curve of burnout scores, it was obserteal
the distribution of the scores was nearly normaé..ithe
frequencies did not pile up at any side of the pgoly.

2. The value of mean and median fijmb satisfaction
showed a slight variation from each other.
(Variation=-0.31).

The value of standard deviation (15.47); represdrttee
scattered scores from mean position.

The value of skew-ness (-0.34) however did not &xce
the acceptable limits at 0.05 level; of significanwhich
is £ 0.37

The value of kurtosis (0.31) was found to be welthin

the safe limits at 0.01 level of significance whielry
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from -0.73 to 1.26. It depicted a mesokurtic dibtriion
for this variable.

Referfigure no. 5.2 showing the characteristics of
frequency curve of job satisfaction scores; it was
observed that the distribution of the scores wasrhe
normal i.e. the frequencies did not pile up at ange of
the polygon.

3. The value of mean and median showed some variation
from each other. (Variation = 5.88)

The value of standard deviation (10.43); represdrtiee
scattered scores from mean position.

The value of skew ness (1.86); was significant a@10
level of significance.

The value of kurtosis (0.31); did not exceed the
acceptable limits at 0.05 level of significanceetbéby
showing a mesokurtic distribution for this variable

4. The value of mean and median showed some

appreciable variation from one another. (Variatidngl)
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The value of Standard Deviation (12.71): represdnitee
scattered scores form the mean position.

The value of kurtosis (0.31) did not exceed the
acceptable limits at 0.05 level of significance.showed

a mesokurtic distribution for this variable.

It was observed that the values méan,
median, standard deviation, skew ness and kurtbsis
burnout and variables like job satisfaction, agedan
teaching experience did not show large variationd an
there was not much departure from normality. After
confirming the appropriateness of the data, further
statistical analysis like correlation and t-test ree

conducted.
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5.4 Analysis of collected information: Burnout

Inventory:
Table 5.4

Statement: | feel emotionally drained due to londchours in

teaching.
No. Factors Responsg Round off %
1 Never 53 44 .14
2 A few times a year 16 13.32
3 Once a month or less 20 16.66
4 A few times a month 09 7.50
5 Once a week 13 10.82.
6 A few times week 04 3.33
7 Every day 05 4.16
Total 120 100

Observation: 44% of the teachers never had this feeling,
while 16% experienced this feeling once a monthlexss
and 5% every day.

Inference: The majority of the teachers did not suffer
from emotional exhaustion. They did not experience
monotony and lack of interest in their job. They ree

found to enjoy teaching.
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Table 5.5

Statement: Working with students all day is a stran for me.

No. Factors ResponseRound off %
1 Never 50 34.98
2 A few times a year 23 19.15
3 Once a month or less 14 11.66
4 A few times a month 12 9.99
5 Once a week 10 8.33
6 A few times week 04 3.33
7 Every day 7 5.83
Total 120 100

Observation: 35% of the teachers never had this feeling
while 19 % had a few times a year. 6% of teachers
experienced it every day.

Inference: The majority of the teachers did not exhibit

emotional exhaustion and lack of interest in teaghi

They found teaching interesting and inspiring.
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Table 5.6
Statement: The mere thought of going to the

institute makes me sick.

No. Factors Response %
1 never 53 44.14
2 A few times a year 16 13.32
3 Once a month or less 20 16.66
4 A few times a month 08 6.66
5 Once a week 13 10.82
6 A few times week 5 4.16
7 Every day 5 4.16
Total 120 100

Observation: 44% of the teachers never had this feeling
in their mind, while 16% of them had once a month o

less. 4% had this feeling every day.

Inference: The majority of the teachers did not suffer

from emotional exhaustion. However, 5 teachers were

found to be depressed, burnout and dull.
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Table 5.7

Statement: | feel | am working too hard on my job.

No. Factors Response %

1 Never 11 9.16

2 A few times a year 18 14.99
3 Once a month or less 20 16.66
4 A few times a month 35 29.15

5 Once a week 28 23.32
6 A few times week 4 3.33
7 Every day 4 3.33

Total 120 100

Observation: 29% of the teachers felt necessary to work
hard every day in teaching, while 16% experienchibt
feeling once a month or less. 11% never had thpetpf
feeling.

Inference: The majority of the teachers did not suffer

from emotional

teaching needed hard work.
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Table 5.8

Statement: | feel frustrated by my job.

No. Factors Response %

1 Never 32 26.65

2 A few times a year 26 21.65

3 Once a month or less 23 19.15

4 A few times a month 19 15.8p

5 Once a week 10 8.33

6 A few times week 06 5.0

7 Every day 04 3.33
Total 120 100

Observation: 27% of the teachers never felt that
teaching frustrated them. 21% of them had thidifeepa
few times of the year, while 3% felt teaching frieged
them daily.

Inference: The majority of the teachers did not suffer
from emotional stress and enjoyed the teaching
profession. 4 teachers were completely burnout and

lacked interest in teaching.
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Table 5.9

Statement: | feel used up at the end of the workinglay at the

institute.
No. Factors Response %
1 Never 48 40.00
2 A few times a year 20 16.66
3 Once a month or less 23 19.15
4 A few times a month 10 8.33
5 Once a week 08 6.66
6 A few times week 06 4.99
7 Every day 05 4.16
Total 120 100

Observation: 40% of the teachers never had this feeling
while 20% of them experienced it once a month or
less.4% of them had this feeling every day.

Inference: The majority of the teachers did not suffer
from emotional exhaustion. They found teaching
Interesting. However 5 teachers had this feelingrgday

and were emotionally exhausted.
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Table 5.10
Statement: Working with students and teachers putoo much

stress on me.

No. Factors Response %

1 Never 42 34.98

2 A few times a year 24 20

3 Once a month or less 21 17.49

4 A few times a month 14 11.66

5 Once a week 08 6.66

6 A few times week 06 5.00

7 Every day 05 4.16
Total 120 100

Observation: 35% of the teachers never had this attitude
while 17% of them had this feeling once a month or
less.4% of teachers had this feeling every day.

Inference: The majority of the teachers did not suffer
from monotony and dullness of job. They were not
emotionally stressed. However 4% of them had this

feeling everyday and were burnout.
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Table 5.11
Statement: | feel fatigued when | get up in the moming, and

have to face another day on the job.

No. Factors Response %

1 Never 43 35.81

2 A few times a year 18 15.0
3 Once a month or less 17 14.16
4 A few times a month 20 16.66
5 Once a week 09 7.49
6 A few times week 06 5.0

7 Every day 07 5.83

Total 120 100

Observation: 36% of the teachers never felt fatigued to
teach while 17% felt so a few times a month.6% of
teachers felt tired to face the classroom every.day
Inference: The majority of the teachers did not suffer
from emotional exhaustion. They loved and enjoykdit

profession. 7 teachers were fully burned out.
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Table 5.12

Statement: | feel burned out from my work.

No. Factors Response %
1 Never 38 31.65
2 A few times a year 18 14.99
3 Once a month or less 24 19.99
4 A few times a month 20 16.66
5 Once a week 09 7.49
6 A few times week 05 4.16
7 Every day 06 4.99
Total 120 100

Observation: 32% of the teachers never had this feeling,
while 20% had this feeling once a month or less.6%
teachers had this feeling every day.

Inference: The majority of the teachers did not suffer
from emotional drain and burnout. They enjoyed sha@r

their work and feelings with students and colleague
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Table no.5.13

Statement: Shouting in the class from morning onwaags spoils

my health.
No. Factors Response %

1 Never 33 27.48
2 A few times a year 24 20.00
3 Once a month or less 20 16.66
4 A few times a month 15 12.49
5 Once a week 13 10.872
6 A few times week 07 5.83
7 Every day 08 6.66

Total 120 100

Observation: 27% of the teachers never had this feeling,
while 20% had this feeling a few times a year. 6%
teachers had this feeling every day.

Inference: The majority of the teachers did not suffer
from emotional exhaustion. They did not entertahatt
the fact that teaching involved shouting and was no
harmful to health. However 8 teachers had this ifegl

everyday and reported a higher level of burnout.
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Table no.5.14
Statement: | feel irritated when students come to scuss their

problem with me.

No. Factors Response %

1 Never 26 21.65

2 A few times a year 23 19.15

3 Once a month or less 24 20.00

4 A few times a month 07 5.83

5 Once a week 20 16.66

6 A few times week 15 12.5(

7 Every day 05 4.16
Total 120 100

Observation: 22% of the teachers never got irritated
when the students came to them with their probld®%
had this feeling a few times a year and 20% a oace
month or less.4% of the teachers had this feelingre
day.

Inference: The majority of the teachers did not suffer
from emotional exhaustion and readily helped and
cooperated with the students. 5 teachers had thesirig

every day as they were emotionally exhausted
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Table no.5.15
Statement: No one gets appreciation for the work o@m does

here in this institute.

No. Factors Response %
1 Never 34 28.32
2 A few times a year 21 17.%
3 Once a month or less 16 13.82
4 A few times a month 23 19.15
5 Once a week 11 9.16
6 A few times week 06 4.99
7 Every day 09 7.49
Total 120 100

Observation: 28% of the teachers never had this feeling.19%
had it a few times a month, while 17% a few timegear. 8% of
the teachers had this feeling every day.

Inference: The majority of the teachers did not suffer from
depersonalization. Their profession provided enjeyrn and
satisfaction. However 9 teachers exhibited a higagrke of
depersonalization and isolation as they had thielifegy every

day.
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Table no.5.16
Statement: | feel promotion avenues for teachers inhis

institute are rather bleak.

No. Factors Responsge %
1 Never 33 27.48
2 A few times a year 24 20.(
3 Once a month or less 26 21.65
4 A few times a month 08 6.66
5 Once a week 10 8.33
6 A few times week 08 6.66
7 Every day 11 9.16

Total 120 100

Observation: 27% of the teachers never felt that the chances
of promotion were bleak, while22% had this feelingce a
month or less.9% teachers had this feeling every. da
Inference: The majority of the teachers did not suffer from
depersonalization. They were positive .and had
accountability and worked hard to achieve highestpd hey
perceived growth opportunities in their institutioHowever

11 teachers reported higher burnout as they had téeling

every day in their work. They perceived boredomtheir job
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Table no.5.17
Lack of administrative support has crippled my effats for

employing innovations in teaching

Sr no. Factors Response %
1 Never 35 29.15
2 A few times a year 25 20.8p
3 Once a month or less 18 15.00
4 A few times a month 11 9.16
5 Once a week 15 12.50
6 A few times week 13 10.82
7 Every day 03 2.50

Total 120 100

Observation: 29% of the teachers never had this
feeling.21% had it a few times a year and 15% once
month or less.3% of the teachers had this feelingre
day.

Inference: The majority of the teachers found the
structure effective, inspiring and conducive to
incorporate new ideas in teaching. However 3 teash
were completely burned out and had this feeling rgve

day.
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Table no.5.18

| feel that leadership style in this institution ha frustrated

me.
Sr no. Factors Response %
1 Never 31 25.82
2 A few times a year 23 19.15
3 Once a month or less 22 18.32
4 A few times a month 19 15.8R
5 Once a week 11 9.1¢
6 A few times week 08 6.66
7 Every day 06 5.00
Total 120 100

Observation: 26% of the teachers never had this
feeling.20% had this feeling a few times a year d8d6
once a month or less.5% of the teachers had thesirfg
every day.

Inference: The majority of the teachers favored the
leadership style and found it effective and result
oriented. 6 teachers were reported to have highendut

as they had this feeling every day. They blamed the

system.
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Table 5.19
Statement: In this institute, | am compelled to docertain

tasks which I am not supposed to do

No. Factors Response %
1 Never 25 20.82
2 A few times a year 27 22.5
3 Once a month or lesls 21 17.5
4 A few times a month 18 15.0
5 Once a week 08 6.66
6 A few times week 12 10.0
7 Every day 09 7.5
Total 120 100

Observation: 20% of the teachers felt that they were
never compelled to perform certain tasks beyond the
specific duties. But 23% teachers had this feelsngew
times a year.8% teachers had this feeling every day
Inference: The majority of the teachers did suffer from
burnout. They might be engaged with other non
academic or personal work assigned by the managemen

They had mixed views on this issue.
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Table 5.20

Statement: | do not like to be criticized by others

No. Factors Response %

1 Never 22 18.32

2 A few times a year 17 14.16

3 Once a month or less 20 16.66

4 A few times a month 18 15.00

5 Once a week 14 11.66

6 A few times week 19 15.82

7 Every day 10 8.33
Total 120 100

Observation: 18%

of the teachers never liked to be

criticized by others.16% had this feeling once antioor

less.8% of the teachers had this feeling every day.

Inference: The majority of the teachers did suffer from

depersonalization and were averse

to comments or

criticism from others. 10 teachers had high deguode

burnout, and they had this feeling every day.
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Table 5.21
Statement: | get myself irritated when asked abouthe

progress of my work by any one.

No. Factors Response %
1 Never 24 20.00
2 A few times a year 23 19.09
3 Once a month or less 20 16.66
4 A few times a month 18 15.00
5 Once a week 14 11.66
6 A few times week 08 6.66
7 Every day 13 10.80
Total 120 100

Observation: 20% of the teachers never felt irritated
when inquired about their progress.19% felt irritat a
few times a year; while 17% once a month or les%o1d¥f
the teachers got irritated every day.

Inference: The majority of the teachers were pleased to
show the progress of their work, when demanded.yThe
did not oppose. However 13 teachers exhibited ahhig

degree of burnout as they had this feeling every.da
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Table 5.22

Statement: | am often irregular in engaging periodsand miss

my class.
No. Factors Response %
1 Never 27 22.5
2 A few times a year 23 19.5
3 Once a month or lessg 17 14.16
4 A few times a month 15 12.5
5 Once a week 20 16.6
6 A few times week 10 8.33
7 Every day 08 6.66
Total 120 100

Observation: 23% of the teachers appreciated the necessity

of regularity in teaching. 19% and 16% of the teach had

the feeling a few times a year and once a week eetpely.

6% had this feeling every day.

Inference: The majority of the teachers did not suffer from

depersonalization and teachers alienation. Theyew®und

to have accountability in their work. However 8 tb&rs had

this feeling everyday and disassociated from therlkwo

situation.
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Table 5.23

Statement: | feel that as a teacher, | am not progessing well

in life.

No. Factors Responsg %
1 Never 29 24.19
2 A few times a year 26 21.65%
3 Once a month or less 22 18.32
4 A few times a month 09 7.49
5 Once a week 14 11.66
6 A few times week 09 7.49
7 Every day 11 9.16

Total 120 100

Observation: 24% of the teachers never had this feeling;
while 21% had this feeling a few times a year ar8ol
had this view once a month or less. 9% of the teash
had this feeling every day.

Inference: The majority of the teachers did not suffer
from depersonalization. They were found to be d&tib
with their work. However, 11 teachers exhibited Inig

level of burnout as they had this feeling every day
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Table 5.24

Statement: | have become more callous towards peoglsince |

took this job.
No. Factors Response %
1 Never 30 25
2 A few times a year 20 16.66
3 Once a month or less 19 15.82
4 A few times a month 18 15.0
5 Once a week 13 10.82
6 A few times week 11 9.16
7 Every day 09 7.49
Total 120 100

Observation: 25% of the teachers never had this feeling;
17% of them entertained this view a few times aryaad
16% a few times a month. 8% of teachers had thedifeg
every day.

Inference: The majority of the teachers did not suffer
from depersonalization and meaninglessness. These we
found to have accountability in their work. 9 teach
exhibited higher level of burnout as they had theeling

every day.
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Table 5.25
Statement: | cannot do my work as efficiently as was a

couple of years back.

No. Factors Response %

1 Never 26 21.65

2 A few times a year 19 15.82

3 Once a month or less 20 16.66

4 A few times a month 17 14.16

5 Once a week 16 13.32

6 A few times week 12 10.00

7 Everyday 10 8.33
Total 120 100

Observation: 22% of the teachers never had this
feeling.17% had this feeling a few times a year Mhi
17% had once a month or less. 8% had this feelwerye
day.

Inference: The majority of the teachers did not suffer
from depersonalization, alienation and exhaustiOn.l

teachers had higher rate of burnout as they had thi

feeling every day.
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Table 5.26

Statement: | don’t really care what happens to sometudents

No. Factors Response %
1 Never 26 21.65
2 A few times a year 20 16.6/6
3 Once a month or less 31 25.82
4 A few times a month 17 14.16
5 Once a week 12 10.0
6 A few times week 09 7.50
7 Every day 05 4.16
Total 120 100

Observation: 22% of the teachers never had this feeling
17% had a few times a year and 26% once a month or
less.4% had this feeling every day.

Inference: The majority of the teachers did not suffer
from depersonalization and were not callous towatttes
students or colleagues. They were found to have
accountability towards the students. 5 teachers ewer
observed to have callous attitude towards the sttsi@as

they had this feeling every day.
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Table 5.27

Statement: | feel students blame me for some of the

problems.
No. Factors Response %
1 Never 26 21.65
2 A few times a year 29 24.15
3 Once a month or less 17 14.16
4 A few times a month 18 15.0
5 Once a week 18 15.0
6 A few times week 08 6.66
7 Every day 04 3.33
Total 120 100

Observation: 22% of the teachers never had this
feeling.24% a few times a year and 15% once a wW&¥k.
of the teachers had this feeling every day.

Inference: The majority of the teachers did not suffer
from depersonalization and had lower level of burnd
teachers had this feeling every day thereby exmiita

higher level of emotional exhaustion and

depersonalization.

188



Table 5.28

Statement: | get a sense of relief when | think ofuitting this

job.

No. Factors Response %

1 Never 27 22.50

2 A few times a year 18 15.0/0
3 Once a month or less 26 21.65
4 A few times a month 18 15.000
5 Once a week 13 10.872
6 A few times week 11 9.164
7 Every day 07 5.83

Total 120 100

Observation: 23% of the teachers never had this feeling
while 22% had it once a month or less. 6% of the
teachers had this feeling every day.

Inference: The majority of the teachers did not suffer
from the sense of meaninglessness and depersonialnza

7 teachers had this feeling everyday and thus reguboto

have higher level of burnout.
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Table 5.29

Statement: | do not care whether students have undstood or

not.
No. Factors Response %
1 Never 30 25.00
2 A few times a year 27 22.50
3 Once a month or less 18 15.00
4 A few times a month 23 19.15
5 Once a week 07 5.83
6 A few times week 08 6.66
7 Every day 07 5.83
Total 120 100

Observation: 25% of the teachers never had this
feeling.23% had this feeling a few times a yeardd®% a
few times a month.6% had this feeling every day

Inference: The majority of the teachers did not have callous
attitude towards the students. They were accourtambltheir
work.7 teachers were very callous and unaccountablieir

attitude towards the students, and had higher butno
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Table 5.30
Statement: | enjoy being alone here as | have donmuch hard

work in the early years of my job.

No. Factors Response %

1 Never 27 22.50

2 A few times a year 22 18.32
3 Once a month or less 20 16.66
4 A few times a month 17 14.16
5 Once a week 13 10.8R
6 A few times week 11 9.16
7 Every day 10 8.33

Total 120 100

Observation: 23% of the teachers never agreed with the
statement.18% agreed a few times a year and 17%wa f
times a month.8% of the teachers had this feelingrg
day.

Inference: The majority of the teachers did not suffer
from the sense of isolation and workers alienatidq.
teachers exhibited a high degree of depersonabnats

they had this feeling every day.
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Table 5.31

Statement: | feel that | am not wanted by anyone inthis

institute.

No. Factors Response %

1 Never 28 23.32

2 A few times a year 26 21.6p
3 Once a month or less 24 20.00
4 A few times a month 08 6.66
5 Once a week 11 9.16
6 A few times week 17 14.16
7 Every day 06 5.00

Total 120 100

Observation: 23% of the teachers never had this
feeling.22% had a few times a year; while 20% orxe
month or less.5% of the teachers had this feelingrg day.
Inference: The majority of the teachers did not suffer from
depersonalization and isolation. They were found have
accountability and were satisfied with their work.teachers
reported a high level of depersonalization, as tlheyd this

feeling every day.
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Table 5.32
Statement: | sincerely check students’ assignmentsnd show

their shortcomings.

No Factors Response %

1 never 07 5.83

2 A few times a year 10 8.33

3 Once a month or less 13 10.82

4 A few times a month 16 13.32

5 Once a week 26 21.6%

6 A few times week 20 16.66

7 Every day 28 23.32
Total 120 100

Observation: 23% of the teachers felt necessary to check the
students assignments everyday.21% checked once ek,we
while 5% of the teachers never checked at all.

Inference: The majority of the teachers did not suffer from
emotional exhaustion or depersonalization. They evBrund

to have accountability in their work and were sineen their
duties towards the students. They had the feelihgersonal
accomplishment. However 10 teachers were burned and

had poor sense of accomplishment.
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Table 5.33

Statement: | do my revision and go well prepared foevery

class.

No Factors Response %

1 Never 06 4.16

2 A few times a year 09 7.5(
3 Once a month or less 10 8.33
4 A few times a month 20 16.66
5 Once a week 25 20.85
6 A few times week 23 19.15
7 Every day 26 21.65

Total 120 100

Observation: 21% of the teachers had this feeling every
day. While 20% of them had this feeling, few timas
week and once a week respectively. 4% of the teexhe
never had this type of feeling.

Inference: The majority of the teachers exhibited a high
degree of personal accomplishment. They were fotmd

have accountability in their work. 6 teachers never

revised at all.
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Table 5.34
Statement: | make myself available to the studentso solve

their problem

No Factors Response %

1 Never 05 4.16

2 A few times a year 09 7.50

3 Once a month or less 12 10)0

4 A few times a month 20 16.6/6

5 Once a week 20 16.6/6

6 A few times week 25 20.8p

7 Every day 29 24.15
Total 120 100

Observation: 24% of the teachers had this feeling every
day, followed by 21%, who had the feeling a few ¢isna
week.4% teachers never had this feeling.

Inference: The majority of the teachers had positive
perception towards the students. They were avadail
the students unconditionally to solve their diffites or
interact. However 5 teachers avoided the studemd a

remained aloof.
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Table 5.35

Statement: | can easily create a relaxed atmosphengith my

students.

No Factors Responsle %
1 Never 07 5.83
2 A few times a year 08 6.66
3 Once a month or less 14 11.66
4 A few times a month 21 17.50
5 Once a week 19 15.8p
6 A few times week 24 20.00
7 Every day 27 22.50

Total 120 100

Observation: 23% of the teachers had this feeling every
day; followed by 20% a few times a week.6% of the
teachers never had this feeling.

Inference: The majority of the teachers did not suffer

from any symptoms of burnout. They were relaxed and
peaceful with the students. However 7 teachers édck

this attitude due to stress and burnout.
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Table 5.36

Statement: In my work, | deal with emotional problems very

calmly.

No Factors Response %
1 Never 06 5.00
2 A few times a year 07 5.83
3 Once a month or less 17 14.16
4 A few times a month 19 15.82
5 Once a week 24 20.00
6 A few times week 21 17.50
7 Every day 26 21.65

Total 120 100

Observation: 22% of the teachers had this feeling every day
followed by 20% who had this feeling once week.5%
teachers never had this feeling.

Inference: The majority of the teachers exhibited a good
degree of personal accomplishment. They had theuisete
patience to handle emotional situations calmly. Heer 6
teachers exhibited a severe level of emotional evshi@n

and reduced personal accomplishment. They nevelr thés

feeling.
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Table 5.37

Statement: | feel exhilarated after working a clos& with my

students.

No Factors Response %
1 Never 10 8.33
2 A few times a year 08 6.66
3 Once a month or less 18 15.00
4 A few times a month 23 19.15
5 Once a week 22 18.32
6 A few times week 19 15.80
7 Every day 20 16.66

Total 120 100

Observation: 19% of the teachers enjoyed working closely
with students; a few times a month.18% enjoyed titeisling
once a week while 17% had this feeling every day.@he
teachers never agreed with the statement

Inference: The majority of the teachers was enthusiastic and
showed a good sense of personal accomplishmenty TWeze
satisfied and enjoyed working closely with students
However 10 teachers remained aloof and exhibitegoar
sense of personal accomplishment. They had highsgreke

of teacher stress
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Table 5.38

Statement: | have accomplished many worthwhile thigs in

this job.

No Factors Response %
1 Never 06 5.00
2 A few times a year 09 7.50
3 Once a month or less 13 10.82
4 A few times a month 17 14.16
5 Once a week 23 19.1%
6 A few times week 24 20.0(¢
7 Every day 28 23.32

Total 120 100

Observation: 23% of the teachers appreciated this fact
every day followed by 20% who had this feeling ewf
times a week.5% of the teachers never appreciakes t
statement.

Inference: The majority of the teachers had a good level
of personal accomplishment. They were positive and
enthusiastic. About 6 teachers were very negatinel a

stressed as they never had this type of feeling.
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Table 5.39

Statement: | feel that | am getting enough freedonfor doing

my job.

No Factors Response %
1 Never 4 3.32
2 A few times a year 13 10.82
3 Once a month or less 11 9.16
4 A few times a month 15 12.50
5 Once a week 25 20.8P
6 A few times week 18 15.00
7 Every day 34 28.32

Total 120 100

Observation: 28% of the teachers had this feeling every
day while 21% had this feeling once a week.3% oé th
teachers never had this feeling.

Inference: The majority of the teachers had enough
freedom in their work and they enjoyed the duties
without any pressure. However 4 teachers never edjre

with the statement, and reported high degree ohbut
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Table 5.40

Statement: | feel very energetic.

No. Factors Response %
1 Never 10 8.33
2 A few times a year 10 8.33
3 Once a month or less 13 10.82
4 A few times a month 19 15.82
5 Once a week 17 14.16
6 A few times week 23 19.156
7 Every day 28 23.32
Total 120 100

Observation: 23% of the teachers had this feeling every
day while 19% had a few times a week. 8% of the
teachers never had this feeling.

Inference: The majority of the teachers were very
energetic and enthusiastic. Interest in teachinduioed
inspiration in them. However, 10 teachers were not
energetic and exhausted. They lacked interest ia th

profession.
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Table 5.41

Statement: | deal very effectively with the problens of my

students

No Factors Response %

1 Never 08 6.66

2 A few times a year 10 8.33
3 Once a month or less 11 9.16

4 A few times a month 18 15.00
5 Once a week 20 16.66
6 A few times week 24 20.00
7 Every day 29 24.15

Total 120 100

Observation: 24% of the teachers had this feeling every
day followed by 20% of teachers who had this feglia

few times a week.6% of the teachers never had this
feeling

Inference: The majority of the teachers had a high sense
of personal achievement and accomplishment. They
effectively worked to solve the problems of student
However 7% teachers showed aloofness towards the

students, depicting a lack of personal accomplisiime
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Table 5.42

Statement: | feel that teaching gives me great satfaction.

No. Factors Response %

1 Never 05 4.16

2 A few times a year 10 8.33

3 Once a month or less 14 11.66

4 A few times a month 18 15.00

5 Once a week 21 17.50

6 A few times week 25 20.82

7 Every day 27 22.50
Total 120 100

Observation: 23% of the teachers had this feeling every
day followed by 21% of teachers who enjoyed this
feeling a few times a week.4% of them never hads thi
feeling.

Inference: The majority of the teachers had higher level
of job satisfaction and did not show any sign ofrhaut.
However 5 teachers totally lacked job satisfactias

they never had this feeling.

203



Table 5.43

Statement: | feel that teaching allows me to utilie my fullest

ability.

No Factors Response %
1 Never 08 6.66
2 A few times a year 07 5.83
3 Once a month or less 12 10.00
4 A few times a month 21 17.50
5 Once a week 18 15.00
6 A few times week 28 23.32
7 Every day 26 21.66

Total 120 100

Observation: 22% of the teachers had this feeling every
day; 23% of them had a few times a week.6% of the
teachers never had this feeling.

Inference: The majority of the teachers was very
positive and felt that teaching allowed them to ubeir
talents to the fullest.8 teachers did not agreethe

statement indicating burnout syndrome in them.
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5.5: Analysis of collected information. Job satisfation

Scale:

Table 5.44

Statement: | feel good about my job

No. Factors Respons&b

1 Strongly agree 30 25.00

2 Fairly agree 56 46.64

3 Neutral/ undecided| 20 16.66

4 Fairly disagree and 09 7.50

5 Strongly disagree. 05 4.16
Total 120 100

Observation: 25% of the teachers strongly agreed while
47% of them fairly agreed to the statement. 4% gy
disagreed.

Interpretation: Majority of teachers were satisfied with

their present job.
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Table 5.45

Statement: My wages are good

No. Factors Response&k

1 Strongly agree 51 42.418

2 Fairly agree 53 44.14

3 Neutral/ undecided 11 9.16

4 Fairly disagree and 02 1.66

5 Strongly disagree.| 02 1.66
Total 120 100

Observation: 42% of the teachers strongly agreed while
44% of them fairly agreed to the statement. 2% gy

disagreed.

Interpretation: Teachers were satisfied with their

wages.
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Table 5.46

Statement: My teaching work is recreation for me.

No. Factors Response %

1 Strongly agree 42 35.00

2 Fairly agree 51 42.48

3 Neutral/ undecided, 18 15.00

4 Fairly disagree and 06 5.00

5 Strongly disagree.| 03 2.50
Total 120 100

Observation: 35% of the teachers strongly agreed while
42% of them fairly agreed to the statement. 2.5%
strongly disagreed.

Interpretation: Teachers enjoyed their job and were

satisfied.
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Table 5.47
Statement: The nature of my work is so interestinghat |

shall not leave it, if | were to be paid more elsehere.

No. Factors Response %

1 Strongly agree a7 39.15

2 Fairly agree 53 44.14

3 Neutral/ undecided 15 12.50

4 Fairly disagree and 03 2.5(

5 Strongly disagree. 02 1.66
Total 120 100

Observation: 39% of the teachers strongly agreed while
44% of them fairly agreed to the statement. 2% gy
disagreed.

Interpretation: Teachers had intrinsic satisfaction with

their
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Table 5.48
Statement: It is due to my job that | have fulfilled or I may

fulfill most of my life ambitions

No. Factors Responsg %
1 Strongly agree 29 24.15
2 Fairly agree 49 40.81
3 Neutral/ undecided 26 21.65
4 Fairly disagree and 11 9.16
5 Strongly disagree. 05 4.16

Total 120 100

Observation: 24% of the teachers strongly agreed while
41% of them fairly agreed to the statement. 4% gy
disagreed.

Interpretation: Teachers were satisfied and felt that
because of their job they have fulfilled most oktthlife

ambitions
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Table 5.49

Statement: | think | have fully established in my job.

No. Factors Response %

1 Strongly agree 45 37.48

2 Fairly agree 49 40.81

3 Neutral/ undecided 16 13.32

4 Fairly disagree and 07 5.88

5 Strongly disagree. 03 2.50
Total 120 100

Observation: 37% of the teachers strongly agreed while
41% of them fairly agreed to the statement. 2.5%
strongly disagreed.

Interpretation: Teachers felt that they were secured in

their job and were satisfied.
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Table 5.50

Statement: | feel uneasy if | have to be away fronmy work

situation for a longer period.

No. Factors Response %
Strongly agree 20 16.66
Fairly agree 34 28.32
Neutral/ undecided 30 25.00
Fairly disagree ang 22 18.32
Strongly disagree. 14 11.66
Total 120 100

Observation: 17% of the teachers strongly agreed while
28% of them fairly agreed to the statement. 12% gy
disagreed.

Interpretation: Teachers had intrinsic satisfaction with

their job
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Table 5.51

Statement: The time passes very quickly when | amtavork

No. Factors Response %

1 Strongly agree 15 12.50

2 Fairly agree 36 30.00

3 Neutral/ undecidedg 18 15.00

4 Fairly disagree and 32 26.65

5 Strongly disagree. 19 |15.82
Total 120 100

Observation: 13% of the teachers strongly agreed while
30% of them fairly agreed to the statement. 27%l¥ai
disagreed while 16% strongly disagreed.

Interpretation: On this issue the teachers were observed
to be divided. Nearly half the teachers agreed ttate

passed quickly when on work.
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Table 5.52
Statement: | have ample opportunities of promotionwhere |

am working now.

No. Factors Response %
1 Strongly agree 36 30.00
2 Fairly agree 51 42.48
3 Neutral/ undecided 09 7.50
4 Fairly disagree and 20 16.66
5 Strongly disagree. 04 3.35
Total 120 100

Observation: 30% of the teachers strongly agreed while
40% of them fairly agreed to the statement. 6% gy
disagreed.

Interpretation: Teachers appeared to have satisfaction

with their job
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Table 5.53

Statement: | feel secure about my job.

No. Factors Response %

1 Strongly agree 74 61.65

2 Fairly agree 34 28.3P

3 Neutral/ undecided 05 4.16

4 Fairly disagree and 04 3.32

5 Strongly disagree. 03 2.50
Total 120 100

Observation: 29% of the teachers strongly agreed while
40% of them fairly agreed to the statement. 6% sgly
disagreed.

Interpretation: Teachers had intrinsic satisfaction with

their job
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Table 5.54

Statement: My job is free from unnecessary interfeences.

No. Factors Response %
1 Strongly agree 15 12.50
2 Fairly agree 21 17.50
3 Neutral/ undecided 60 | 50.00
4 Fairly disagree and 15 12.50
5 Strongly disagree. 09 7.50
Total 120 100

Observation: 13% of the teachers strongly agreed while
18% of them fairly agreed to the statement. 8% iy
disagreed.50% was undecided.

Interpretation: Teachers had two opinions on this issue.
It appeared that the teachers seemed unsatisfieth wi

their job as half the numbers of teachers were redut
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Table 5.55

Statement: | enjoy provident and other facilities due to my

job.

No. Factors Response %
1 Strongly agree 06 5.00
2 Fairly agree 110 |91.63
3 Neutral/ undecided 03 2.50
4 Fairly disagree and 01 0.88
5 Strongly disagree. 00 00

Total 120 100

Observation: 5% of the teachers strongly agreed while
92% of them fairly agreed to the statement. No tesac
strongly disagreed.

Interpretation: Teachers were aware that they had post
retirement facilities due to their job and they tfel

secured.
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Table 5.56

Statement: My job provides me best opportunities tause my

talents.

No. Factors Response %
1 Strongly agree 45 37.48
2 Fairly agree 49 40.81
3 Neutral/ undecided 16 13.32
4 Fairly disagree and 07 5.88
5 Strongly disagree. 03 2.50

Total 120 100

Observation: 37% of the teachers strongly agreed while
41% of them fairly agreed to the statement. 3% gy
disagreed.

Interpretation: Teachers found their job challenging and
were aware that teaching provided them opportusiti@

use their skills.
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Table 5.57
Statement: | get sufficient reward within the organization

whenever | am asked to do extra work

No. Factors Responsén

1 Strongly agree 42 35.00

2 Fairly agree 48 39.98

3 Neutral/ undecided 17 14.16

4 Fairly disagree and| 09 7.49

5 Strongly disagree. 04 3.33
Total 120 100

Observation: 35% of the teachers strongly agreed while
40% of them fairly agreed to the statement. 3% gy
disagreed.

Interpretation: Teachers enjoyed doing extra work and

were satisfied with their job.
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Table 5.58

Statement: There are no frequent variations in my wrking

hours.

No. Factors Response %
1 Strongly agree 45 37.48
2 Fairly agree 49 40.81
3 Neutral/ undecided 16 13.32
4 Fairly disagree and 06 5.00
5 Strongly disagree. 04 3.32

Total 120 100

Observation: 37% of the teachers strongly agreed while
40% of them fairly agreed to the statement. 3% gy
disagreed.

Interpretation: Teachers were found to be satisfied with

their working hours.
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Table 5.59
Statement: On the whole, | believe work is good fomy

physical health.

No. Factors Response %

1 Strongly agree 34 28.32

2 Fairly agree 51 42.48

3 Neutral/ undecided 24 20.00

4 Fairly disagree and 08 6.6p

5 Strongly disagree. 03 2.50
Total 120 100

Observation: 29% of the teachers strongly agreed while
42% of them fairly agreed to the statement. 3% gy
disagreed.

Interpretation: Teachers advocated that the work was

safe for health.
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Table 5.60

Statement: | believe management is concerned aboume.

No. Factors Response %

1 Strongly agree 19 15.822

2 Fairly agree 51 42.48

3 Neutral/ undecided 31 25.82

4 Fairly disagree and 13 10.82

5 Strongly disagree. 06 5.00
Total 120 100

Observation: 16% of the teachers strongly agreed while
42% of them fairly agreed to the statement. 5% gy
disagreed.

Interpretation: Majority of teachers felt that the
management was concerned about them. This enhanced

job satisfaction.
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Table 5.61

Statement: My job is looked upon very high in the eciety.

No. Factors Response %

1 Strongly agree 20 16.6/6

2 Fairly agree 36 29.98

3 Neutral/ undecided 30 24.99

4 Fairly disagree and 22 18.32

5 Strongly disagree. 12 9.99
Total 120 100

Observation: 16% of the teachers strongly agreed while
30% of them fairly agreed to the statement. 10% ¢y
disagreed.

Interpretation: Majority of the teachers entertained

this view and was satisfied with their job.
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Table 5.62

Statement: My job provides me opportunities to helpothers.

No. Factors Response %
1 Strongly agree 30 24.99
2 Fairly agree 57 47.48
3 Neutral/ undecided 20 16.6/6
4 Fairly disagree and 10 8.33
5 Strongly disagree. 03 3.00
Total 120 100

Observation: 25% of the teachers strongly agreed while
47% of them fairly agreed to the statement. 3% gy
disagreed.

Interpretation: This was a social aspect. Teachers

enjoyed satisfaction in helping others.
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Table 5.63

Statement: | get along with my superiors.

No. Factors Response %
1 Strongly agree 21 17.44
2 Fairly agree 53 44.14
3 Neutral/ undecided 30 24.99
4 Fairly disagree and 11 9.16
5 Strongly disagree. 05 4.16
Total 120 100

Observation: 17% of the teachers strongly agreed while
44% of them fairly agreed to the statement. 4% gy
disagreed.

Interpretation: Majority of teachers were comfortable to

work along with their seniors and superiors.
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Table 5.64

Statement: | get proper guidance from my superiorswhen

necessary.
No. Factors Response %
1 Strongly agree 28 23.32
2 Fairly agree 48 39.98
3 Neutral/ undecided 31 25.82
4 Fairly disagree and 09 7.50
5 Strongly disagree. 04 3.33
Total 120 100

Observation: 23% of the teachers strongly agreed while

40% of them fairly agreed to the statement. 8% gy

disagreed.

Interpretation:

Teachers had cordial relationship with

their superiors. They got timely help as and when

required
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Table 5.65

Statement: | feel quite independent so far as my wé is

concerned.

No. Factors Response %
1 Strongly agree 32 26.6bH
2 Fairly agree 50 41.65
3 Neutral/ undecided 25 20.8P
4 Fairly disagree and 07 5.83
5 Strongly disagree. 06 5.00

Total 120 100

Observation: 26% of the teachers strongly agreed while
41% of them fairly agreed to the statement. 5% gy
disagreed.

Interpretation: Majority of teachers felt that they had
freedom to work and had no interferences or hindesn

whatsoever. This gave them job satisfaction.
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Table 5.66

Statement: All my talents and skills are used at wik.

No. Factors Response %

1 Strongly agree 46 38.31

2 Fairly agree 54 44.98

3 Neutral/ undecided 15 12.49

4 Fairly disagree and 05 4.16

5 Strongly disagree. 00 00
Total 120 100

Observation: 38% of the teachers strongly agreed while
45% of them fairly agreed to the statement. No one
strongly disagreed.

Interpretation: Teachers were satisfied to use all their

talents and skills in work.
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Table 5.67
Statement: There is something in my job that givesne

intrinsic satisfaction

No. Factors Response %
1 Strongly agree 29 24.15
2 Fairly agree 48 39.98
3 Neutral/ undecided 31 25.82
4 Fairly disagree and 05 4.16
5 Strongly disagree. 07 5.88

Total 120 100

Observation: 24% of the teachers strongly agreed while
40% of them fairly agreed to the statement. 6% sgly
disagreed.
Interpretation: Teachers had intrinsic satisfaction with
their job.
5.6 Interpretation of results of Analysis:

The earlier section relates to the responses of the
teachers to the questions put in the questionnaiWsile

making the interpretations and presenting the data,
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simple practice was followed by the researcherstif

all need of question was stated, followed by table,
observations and interpretation. Simultaneously Eam
statistical techniques such as average mode peagent
and ranking have been used depending on the nedd an
nature of the table.

Referring the table$.4 to 5.43 containing 40
guestions on burnout inventory, it was seen tha¢ th
majority of teachers were aware of the perceptions
regarding the organization, with whom they workeohd
the work itself. Most of the teachers were positized
satisfied with the present job and had apprecidkehel
of confidence, enthusiasm and very positive attgud
towards teaching and students. A very few about &%
teachers exhibited a high level of burnout.

This supports the secondary hypothesis that the
teachers under study are aware of the lack of fealg

of burnout in them.
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Referring the tables5.44 to 5.67 containing 24
statements to access the job satisfaction of tegche
was observed that the majority of the teachers unde
study were conscious about rights and position he t
society and also about security of job, wages prope
reward for the job and getting appreciated and metied
by their superiors. The management was also fountet
psychologically involved in the overall developmeat
teachers. Merely 4% of the teachers were found ¢o0 b
dissatisfied with their job.
This supports the secondary hypothesis thateachers
under study are aware of the importance of being
satisfied with their job.
5.7 Computation of Product Moment Correlations:
Correlation is a statistical technique
which is use to measure the relation between two
variables. The product moment correlation has been
computed between the following variables, using IKar

Pearson’s formula.
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1. Burnout and job satisfaction.
2. Burnout and Age

3. Burnout and Teaching Experience

Table 5.68

Product moment of Correlations

No | Variables. Coefficient of correlation
Calculated Table
1 Burnout and Job satisfaction (-)0.569 196
2 Burnout and Age (-)0.091 0.196
3 Burnout and Teaching(-)0.089 0.196
Experience.

5.8 Interpretation and Discussion of Results of
Correlations:

(1) It was observed that the co-efficient of corredati
between burnout and job satisfaction was found ® b
negatively significant (-0.569) at 0.01 level.

The calculated value of r = (-) 0.569, with df =8.1The
critical values given in the table for “r” are 0.4%nd

0.256 at 0.05 and 0.01 levels respectively. Sinbe t
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obtained value of the coefficient exceeds the cali
value necessary for the rejection of null hypotlsesit
df=118, the null hypothesis thdThere is no significant
relationship between burnout and job satisfactian i
teachers under study” is rejected.

It is thus concluded that there is significant
relationship between burnout and job satisfaction m
the teachers under study and as the feeling of buwout
Increases, job satisfaction decreases and vice vars

(2) For burnout and Age, the value of correlatigh = (-
0.091) showed anegative but insignificant relationship
between burnout and age.

The calculated value of r = (-) 0.091, with df =8.1The
critical values given in the table for “r” are 0.4%nd
0.256 at 0.05 and 0.01 levels respectively. Sinbe t
obtained value of the coefficient is less than tréical
value necessary for the rejection of null hypotlsesit

df=118, the null hypothesis thdThere is no significant
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relationship between burnout and age in teacherdeun
study” is accepted.

It is thus concluded that there is no significant
relationship between burnout and age of teachers
under study. The difference found in the two groups
was merely due to chance factors.

(3) The value of correlation(-0.089) shows anegative
but insignificant relationship between burnout and
teaching experience.

The calculated value of r = (-) 0.089, with df =8.1The
critical values given in the table for “r” are 0.4%nd
0.256 at 0.05 and 0.01 levels respectively. Sinbe t
obtained value of the coefficient is less than tdréical
value necessary for the rejection of null hypotlsesit
df=118, the null hypothesis thdThere is no significant
relationship between burnout and experience in heas
under study” is accepted.

It is thus concluded that there is no significant

relationship between burnout and experience of
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teachers under study. The difference found in thewo
groups was merely due to chance factors.
5.9 Testing Statistical Significance (t- tests)

To determine the significant inference and to test
hypotheses T-tests were computed to find the effect of
age, gender, and teaching experience on burnout of
teachers. The t-value was found out by using thenida

given by Fisher.
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(1) Burnout and Age of Teachers:

'T'-ratios of means of burnout scores

Table 5.69

Group N

M

Calculated

value

Critical

Value

Remarks

AGE

58.38

56.00

(+) 1.30

1.98 at 0.05
level of
significance
2.61 at 0.01
level of

significance

Insignificant

56.00

53.29

(+) 1.28

2.00 at 0.05
level of
significance
2.66 at 0.01
level of

significance

Insignificant

58.38

53.29

(+) 1.89

1.98 at 0.05
level of
significance
2.61 at 0.01
level of

significance

Insignificant

Group 1: Up to 30 years.

Group 2: 31 to 45 years Group 3: Above 45 years.
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(2): Burnout and Experience of Teachers:
Table 5.70

'"T'-ratios of means of burnout scores

Group N M Calculated Critical Remarks

value Value

TEACHING EXPERIENCE

A 56 54.83 1.98 at 0.05
level of

significance

B 42 51.35 (+) 1.89 2.61 at 0.01 Insignificant
level of

significance

B 42 51.35 2.00 at 0.05
level of
significance Insignificant
C 22 46.52 (+) 1.64 2.66 at 0.01
level of

significance

A 56 54.83 1.98 at 0.05
level of
(+) 1.91 significance Insignificant
C 22 46.82 2.61 at0.01
level of

significance

Group A: Up to 5 years Group B: 6 to 15 years @Gup C: More than 15 years
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(3): Burnout and Gender of Teachers:

Table 5.71

‘T'-ratios of means of burnout scores

Group | N M Calculate Critical Remarks
d value Value
GENDER
Male 98 56.50 1.98 at 0.05
level of

significance

Female | 22 52.45 (+) 1.86 | 2.61 at 0.01
Insignificant
level of

significance

5.10 Interpretation of Results of t-test:

(1) Burnout and Age:

Observation: The t-ratio for burnout of teachers in
different age groups was found to be insignifican
Inference:

Group 1 and group 2:
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The calculated value of t = (+) 1.3Qith df =
88. The critical values given in the table for ‘dte 1.98
and 2.61 at 0.05 and 0.01 levels respectively. The
obtained value of the coefficient is less than tréical
value necessary for the rejection of null hypotlsesit
df=88.
Group 2 and group 3:
The calculated value of t = (+) 1.28itlwdf =
66. The critical values given in the table for ‘ate 2.00
and 2.66 at 0.05 and 0.01 levels respectively. The
obtained value of the coefficient is less than tréical
value necessary for the rejection of null hypotlsesit
df=66
Group 1 and group 3:
The calculated value of t = (+) 1.89, lwidf = 78.
The critical values given in the table for “t” afle98 and
2.61 at 0.05 and 0.01 levels respectively. Theaabdd
value of the coefficient is less than the criticahlue

necessary for the rejection of null hypothesis &t78.
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In all the above cases, the calculated value of dtes
not exceed the critical value necessary for rej@ctof
the null hypothesis. Hence the null hypothesis that
“There is no significant relationship between buubh@and
age of teachers under study” is accepted.

It is thus concluded that there is no ghificant
relationship between burnout and age of teachers
under study. The difference found in the two groups
was merely due to chance factors.

(2) Burnout and Experience:
Observation: The t-ratios for burnout of teachers with
different experience were found to be insignificant
Inference:
Group A and group B:

The calculated value of t = (+) 1.88ith df =
96. The critical values given in the table for “dte 1.98
and 2.61 at 0.05 and 0.01 levels respectively. The

obtained value of the coefficient is less than tréical
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value necessary for the rejection of null hypotlsesit
df=96.
Group B and group C

The calculated value of t = (+) 1.64itlwdf =
62. The critical values given in the table for “@ate 2.00
and 2.66 at 0.05 and 0.01 levels respectively. The
obtained value of the coefficient is less than tréical
value necessary for the rejection of null hypotlsesit
df=62.
Group A and group C

The calculated value of t = (+) 1.91itlwdf =
76. The critical values given in the table for “ate 1.98
and 2.61 at 0.05 and 0.01 levels respectively. The
obtained value of the coefficient is less than tréical
value necessary for the rejection of null hypotlsesit
df=76.

In all the above cases, the calculatatug of “t”
does not exceed the critical value necessary fpecteon

of the null hypothesis. Hence the null hypothethsat
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“There is no significant relationship between buubh@and
experience of teachers under study” is accepted.

It is thus concluded that there is no sigficant
relationship between burnout and experience of
teachers under study. The difference found in thewo
groups was merely due to chance factors.

(3) Burnout and Gender:

Observation: The t ratios for burnout of male and
female were found to be insignificant.

Inference:

For male and female teachettie calculated
value of t = (+) 1.86, with df = 118. The criticakhlues
given in the table for “t” are 1.98 and 2.61 at ®.8nd
0.01 levels respectively. The obtained value ok th
coefficient is less than the critical value neceagséor
the rejection of null hypothesis at df=118.Hence thull
hypothesis that“There is no significant relationship
between burnout and gender of teachers under stusly”

accepted.

241



It is thus concluded that there is noignificant
relationship between burnout and gender of teachers
under study. Both male and female teachers are
equally burnout. The difference found in the two
groups was merely due to chance factors.

5.11 Summary

The following is the brief summary of the obserwmts
and findings of the study.

Objective No.1 “To study the relationship between
burnout and job satisfaction.”

Main Hypothesis framed:

HOl1l: There is no significant relationship between
burnout and job satisfaction.

H1: There is significant relationship between burnout
and job satisfaction.

Observation: Coefficient of correlation negatively
significant at 0.01 levels.

Conclusion: HO1 is rejected and HI is accepted.
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Objectives No.2: To study the relationship between
burnout and age in teachers under study.

Main Hypothesis framed:

HO2: There is no significant relationship between
burnout and age in teachers under study.

H2: There is significant relationship between burnout
and age in teachers.

Observations: The coefficient of correlation is positive
and not significant

Conclusion: HO2 is accepted and H2 is rejected
Objectives No0.3: To study the relationship between
burnout and gender in teachers under study.

Main Hypothesis framed:

HO3: There is no significant relationship between
burnout and gender of teachers under study.

H3: There is significant relationship between burnout
and gender of teachers.

Observations: The coefficient of correlation is positive

and not significant
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Conclusion: HO3 is accepted and H3 is rejected
Objectives No.4: To study the relationship between
burnout and teaching experience in teachers untletys
Main Hypothesis framed:

HO4: There is no significant relationship between
burnout and teaching experience in teachers untlatys

H4: There is significant relationship between burnout
and teaching experience.

Observations: The coefficient of correlation is positive
and not significant

Conclusion: HO4 is accepted and H4 is rejected
Objectives No. 5: To study the perceptions and
awareness about burnout in teachers under study.
Supporting Hypothesis framed:

HO5: Teachers under study are not aware of the lack of
feeling of burnout in them.

H5: Teachers under study are aware of the lack of

feeling of burnout in them.
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Observations: Majority of the teachers were found to be
stress free about their profession.
Conclusion: HOS is rejected and H5 is accepted
Objectives No.6: To study the perceptions and
awareness about job satisfaction in teachers ustety.
Supporting Hypothesis framed:
HO06: Teachers under study are not aware of the
importance of being satisfied with their job
H6: Teachers under study are aware of the importarice o
being satisfied with their job.
Observations: Majority of teachers were found to be
satisfied with their job.
Conclusion: HO6 is rejected and H5 is accepted

The study undertaken has resulted in i@séing
results as discussed above. But it is to be apptedi
that the research findings depend upon multiple of
factors, which introduce some elements of error in
results. The researcher has used the establishedufae

in the descriptive and inferential statistics fdretstudy.
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He has not used any statistical software for cation.
There is a constant margin of error and results are
approximate.

However the findings can never be deemed to be lalbhso
truth. They are only satisfactory understanding tbe
phenomena. The researcher claims that in the given
circumstances at a particular instant of time, wgtiven
data and tools employed, the results have beenindda
and they are subject to change and modification in

future.
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6.1 Introduction:

Due to large number of factors, the teacheithe
existing scenario is stressed and burnout. Suclches
are anxious, depressed, cynical, emotionally and
physically depleted. Stress and burnout have a&éand
would continue to affect the lives of teachers aheir
families and society in particular.

Of particular, concern is the impact of dbar
stress and burnout on the teaching process itself
especially in the engineering colleges with the
preponderance of disadvantaged students who car ill
afford deterioration in teacher’'s motivation and
commitment.

The professional interest made him selebe t
problem of teacher burnout and to know more abde t
same. The data emerged from the opinion survey have

been analyzed and discussed in the respective ehapt
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6.2 Statement of the problem:

“A Study of burnout syndrome in teachers with
reference to job satisfaction, age, gender and
experience”

6.3: Objectives of the study:

Main objectives:

1. To study the relationship between burnout
and job satisfaction in teachers under study.

2. To study the relationship between burnout agd &
teachers under study.

3. To study the relationship between burnout aeddgr

In teachers under study.

4. To study the relationship between burnout and
teaching experience in teachers under study.

Supporting objectives:

5. To study the perceptions and awareness aboutaut

in teachers under study.
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6. To study the perceptions and awareness abobt jo
satisfaction in teachers under study.
6.4 Statement of the hypotheses:
(A) Main hypotheses:
On the basis of surveying the research literattine
following Null hypotheseswere formulated:
Ho 1: There is no significant relationship between
burnout and job satisfaction in teachers under gtud
Ho 2: There is no significant relationship between
burnout and age in teachers under study.
Ho 3: There is no significant relationship between
burnout and gender of teachers under study.
Ho 4: There is no significant relationship between
burnout and experience in teachers under study.
(B) Supporting hypotheses:

The supporting hypotheses are thokéciv the
researcher would test on the basis of observatiamd
findings derived from the collected information #te

particular instant of time. They are:
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H1l: Teachers under study are aware of the lack of
feeling of burnout in them.

H2: Teachers under study are aware of the importarice o
being satisfied with their job.

6.5 Research design and methodology:

In the study undertaken, it was reqd to find
out the relationship of teacher burnout with job
satisfaction, age, gender and experience. Also the
perceptions and awareness in teachers regardingolar
and job satisfaction were to be investigated. A
descriptive and co-relational method of researchswa
used in conducting the study.

6.6 Population and sample of the study:

Teachers from all theix unaided engineering
colleges affiliated to north Maharashtra University
Jalgaon andour unaided polytechnics offering diploma
courses in engineering and affiliated to MSBTE, Maan

for session2006-07 constituted the population of the

253



study. At the time of administration of tools thewere
540teachers. This constituted the population.
The samples 0f120 teachers were selected from the
population for the study. Thus the size of the skampas
restricted t022.22 % Of the population.
6.7 Tools used:

The following tools were employed by the
researcher for his study.
(1) Burnout inventory prepared by the researchertloe
lines of Maslach Burnout Inventory.
(2) Job satisfaction scale prepared by the resesaram
the lines of Scott McDonald Generic Job Satisfaectio
Scale.

The burnout Inventory and the Job satisfatt
scale were used to measure burnout and job satisfac

of the teachers respectively
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6.8 Data analysis:

The descriptive statistics - mean median, mode,
standard deviation, skew ness and kurtosis were
computed to study the nature of the data.

The product moment of correlation and t-tests were
used to assess the relationship between burnoutoémelr
variables; and to test the hypotheses.

For analysis of information collected, simpl
statistical techniques such as average, mode péagen
and ranking have been used. The tables have been
followed by observation and inferences.

6.9 Results and findings:

1 Burnout had negative and significant relationskifh
job satisfaction.

2. There was no significant relationship between lmuin
and teaching experiences.

3. There was no significant relationship between houn

and age.
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4. There was no significant relationship between howin
of male and female teachers.
5. The teachers under study were aware of the lack of
feeling of burnout in them.
6. The teachers under study were aware of the
importance of being satisfied with their job.
6.10 Suggestions and recommendation:
In order to increase the job satisfactodnyounger
and newly appointed teachers, the job of teachingusd
be made more attractive and, proper facilities aoride
for teaching should be provided.

They should also be assured of timely prooval
opportunities and greater degree of freedom in siea
making. If teachers are satisfied with their jolheir
chances of being burnout also will be very less.

Principal as head of institution has toitiiate
action and lead the teachers towards achievement of
educational goals. At the same time, the principas to

infuse trust among the teachers and develop a wamth
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friendly relationship with them, which can lead hagh
job satisfaction among teachers.

The administrators of technical educatishould
provide management training programs to the priatsp
to develop in them the qualities of leadership.

Teachers should not be burdened with routine duthed
may interfere with normal working and also reduager
works. For increasing job satisfaction and reducing
‘burnout’, the principal should encourage and prtamo
social activities among teachers.

The institutions should have social clulsth
facilities for indoor and outdoor games for teacheamnd
their families. This will result in higher moralend
intimate relationships leading to higher job saaistion
and low burnout.

The head and the faculty should be geauin
their behavior. The free, fair and open climate can
certainly result in higher educational achievemeatsl

higher job satisfaction and low burnout among tessh
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The Management should set up guidance and
counseling centers in unaided engineering colleges
deal with the teachers and their emotional problems

Extension lectures by prominent educaisos
should be periodically arranged at district levdh-
service courses should be organized during holidayd
vacation. The courses should also be held on ronatl
basis i.e. from one district to another. Such voz@aal
courses can act as incentives to teachers for, theglve
social togetherness, promote participative spirihda
cooperation among teachers.

There should be an occasional exchange namg
for teachers. This will ensure uniform standard of
teaching all over the state.

Appreciation and recognition of teacher's
capabilities arising out of the teacher's perform@ann
relation to his work should be ensured.

State awards should be instituted for te=s

whose students excel in their respective subjeatghie
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State Board Examinations. Such awards can boost the
morale of teachers thereby making other teachersemo
motivated and geared towards their better perforoean

The Management should provide staff develept
incentives for professionally trained teachers, and
motivate them to enhance their education by givpead
study leaves.

Professionally trained teachers who iowe their
educational qualification, should be promoted te tiext
grade or 2/3 increment should be given to them.

The Government should introduce mandatahasy
schedules which would provide teachers incentives t
remain in the profession and motivation for the
improvement of service. The retirement age of teash
should increase for 58 years to 68 years.

Education administrators should to the
colleges of their region to make personal contadcthw
the teachers, to help them, encourage and guidmthe

find out teachers difficulties and find solutions them.
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A teacher professional magazine shoule b
published. This will help teachers to learn fromcka
other. In addition, there should be a parent-teache
association in every institution to look in to vawuis
problems bothering the teachers regarding students.

The Government should discourage public
criticism of teachers in order to uplift the moradé the
teachers. The professional ethics of the teachamulsl
be periodically revised to incorporate the moderents
in them. The teacher should not feel that the teagh
profession is a stigma in their way of life.

To fill up the higher posts, first perence
should be given to teachers who are already iniserv

There should a special post of "Teasher
Counselor" in every institution that can investigaand
provide specific information regarding the reasoof

teachers stress, absenteeism and withdrawal fromk wo
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6.11 Suggestion for further research:

There are many possibilities for other researchjgets
stemming from the topic of burnout:

1The most obvious one would be on the best methafds
prevention and or strategies for curing teachemiout.

2 The study could be framed to just probe into whad
major contributors to teacher burnout among engimae
teachers are.

3 Comparative studies of the engineering teachard a
their contemporaries in the industry in terms ofrmaut,
professional satisfaction, and other factors couid
studied in depth.

4 A comparative studies could be made on burnout
syndrome in engineering teachers in India and ohéhe
developed countries like China and Japan.

5 Studies on burnout should be carried out invogvin

more number of personal and organizational variable
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6.12 Implications of the study:
The project began as an analysis of teacher burnout
the unaided engineering institutions of Jalgaonrics.
The researchers have come to the realization that
teachers wunder study were burnout to some extent
regardless of experience, age and gender. It refube
belief that all the teachers were burnout and dissizd,
and that burnout varies from teacher to teacherhwit
respect to age, gender and teaching experience.

The remaining implication of this study wdsat the
teachers surely needed help in dealing with thedsgme
of burnout. There is a need of policies and schetoelse
adopted in the future to motivate the teachers mkimng
efforts to minimize the conditions responsible for
burnout effect.

It is only through an organized and collective catf

on the part of such agencies; the engineering teech

can be professionally satisfied and can remain apldte
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in knowledge and abreast of the latest developments
science and technology.

The professionally competent and motivated
teachers can only inspire their student to joincteag as
one of the most challenging and exciting careens. |
brief, while the technical institutions have to ftiate
suitable measures with due involvement of studeard
teachers by creating conducive environment, the
Government and the policy makers have to take
appropriate steps in providing full autonomy and
encouragement to the technical institutions for
implementing the national policies and programs and
become more and were self reliant.

Further the Society needs to understandt tina
pressures and challenges that surround the edusxatbr
also needs to replace the unrealistic expectatioins
places upon teachers with encouragement and a ringlpi

hand. Parker Palmer (1999) refers to this by smtin
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“Teaching and learning are critical to our individual
and collective survival and to the quality of our lves”.
6.13 Summary:

The research findings depend upon multiple of fasto
which introduce some elements of error in results.
However the findings can never be deemed to be lalbso
truth. They are only satisfactory understanding toe
phenomena. The researcher claims that in the given
circumstances at a particular instant of time, wgtiven
data and tools employed, the results have beenioédda
and they are subject to change and modification in
future.

6.14 References:

Palmer,P.(1999Yhe Courage to teach. San Francisco,

CA: Jossey-Bass Publishers
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APPENDIX A:

Burnout Inventory
Name of the Institution: ---------------ommmmmmmmmm -

Name of teacher (Optional): ---------------mmmmmmm -
Designation: ---------------c-cmmmmo- . Age —-- years

Experience: ---------- years. éhder: M/F

INSTRUCTIONS
On the following pages, there &0

statements of job related feelings. Please readfady

and decide if you ever feel this way about your.job

Symbolic Frequency Score
letter
A Never 0
B A few times a year. 1
C Once a month or less 2
D few times a month 3
E Once a week 4
F few times a week 5
G Every day. 6

Refer the above scale and decide which option
corresponds to your level of agreement with the
statement. For each statement please circle thierldb

indicate your degree of agreement.
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No. STATEMENTS OPINION

1 | feel emotionally drained due fo A C D E F G
long years in teaching.

2 Working with students for theA C DEFG
whole day is a strain for me.

3 The mere thought of going to thea C D E F G
college makes me sick.

4 | feel | am working too hard opA C D E F G
my job.

5 | feel burned out from my work. | A C D E F G

6 | feel used up at the end of tha C DEFG
day.

7 Working with students put topA C DEFG
much stress on me.

8 | feel fatigued when | get up ipA C DEFG
the morning and have to face
another day on the job.

9 | feel frustrated by my job. A C D E F G

10 |[Shouting in the class fromA C DEFG
morning onward spoils my
health.

11 | feel irritated when studentsA C DEFG

come to discuss their problen

with me.
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12

| am often irregular in engagin

periods and miss my class.

A

13

No one gets appreciation for tk
work one does here in th

institute.

14

| feel promotion avenues fd

teachers in this institute ar

rather bleak.

15

Lack of administrative suppor

has crippled my efforts fo
employing innovations in

teaching.

N

16

| feel that leadership style in th

institution has frustrated me.

17

In this institute | am compelle
to do certain tasks which | a

not supposed to do.

18

| do not like to be criticized b

others.

19

| get myself irritated when aske
about the progress of my work [

any one.

20

| feel as a teacher | am n

progressing well in life.
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21

| feel that | am not wanted b

anyone in this institute.

22

| enjoy being alone here as | ha
done much hard work in the ear

years of my job.

Ve

23

| have become more callot
towards people since | took th
job.

18\

is

24

| don’t really care what happer

to some students | encounter |i

college.

25

| feel students blame me for son

of their problems.

26

| do not care whether studen

have understood or not.

27

| get a sense of relief when

think of leaving this job.

28

| cannot do my work a
efficiently as | was a couple ¢

years back.

29

| sincerely check students

assignments and show thei

shortcomings.

30

| do my revision and go we

prepared for every class.
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31

| make myself available to th

students to solve their problem.

A

32

| can easily create a relaxé

atmosphere with my students.

33

In my work | deal with emotiona

problems very calmly.

34

| feel exhilarated after workin

closely with my students.

35

| have accomplished man

worthwhile things in this job.

36

| feel that teaching allows me t
utilize my fullest ability for

innovations.

37

| feel very energetic.

38

| deal very effectively with

problems of my students.

39

| feel that | am getting enough

freedom to do my work

40

| feel I am highly satisfied with

my job

Total Burnout score:
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APPENDIX B
JOB SATISFACTION SCALE

Name of the Institution: ---------------o-mmmmmmmmm -
Name of teacher (Optional): -------------mmmmmmme -
Designation: ------------------mo--- . Ag: -------

Experience: -----------mmmmmomooooo- : @nder: ----

INSTRUCTIONS
In this scale there are 24 statements to
access your Job Satisfaction. Statements have been
given on the left hand side and symbolic letters
ABCDE are written against each statement: For each
statement please circle the letter to indicate your
degree of agreement.

Symbolic Statement Score
letter
A Strongly agree. 5
B Fairly agree. 4
C Neutral /Jundecided. 3
D Fairly disagree. 2
E Strongly disagree 1
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Sr no. STATEMENTS OPINION

1 | feel good about my job C D E

2 My wages are good C D

3 My teaching work is recreation | A C D E
for me

4 The nature of my work is so A C D E
interesting that | shall not leave
it, even if | were to be paid more
elsewhere.

5 It is due to my job that | have A C D E
fulfilled or I may fulfill most of
my life ambitions

6 | think | have fully established in A C D E
my job.

7 | feel uneasy if | have to be awayA C D E
from my job for a longer period.

8 The time passes very quickly A C D E
when | am at work.

9 | have ample opportunities of A C D E
promotion where | am working
now.

10 | feel secure about my job. B C D E

11 My job is free from unnecessary| A C D E

interferences.
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12

| enjoy provident and other

facilities due to my job.

13

My job provides me best

opportunities to use my talents.

14

| get sufficient reward within the

organization whenever | am aske

to do extra work

15

There are no frequent variationsg

in my working hours.

16

On the whole, | believe work is

good for my physical health.

17

| believe management is

concerned about me.

18

My job is looked upon very high

in the society.

19

My job provides me opportunitie

to help others.

SA

20

Communication between me ang

my superiors is good.

21

| get proper guidance from my

superiors when necessary.

22

| feel quite independent so far a

my work is concerned.

SA

23

All my talents and skills are use

at work.

dA

24

There is something in my job thg

gives me intrinsic satisfaction.

1 tA

Total Job Satisfaction Score:

*kkk*%k
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Appendix C

Critical Values of Students Distribution (t)

Degrees of freedom

Two-tailed test level of

One-tailed test level of

(df) significance significance
0.5 0.1 0.5 0.1
1 12.076 63.557 6.314 31.821
2 4.303 9.9255 2.920 6.965
3 3.182 5.841 2.353 4.541
4 2.776 4.604 2.132 3.747
5 2.571 4.032 2.015 3.365
6 2.447 3.707 1.943 3.143
7 2.365 3.499 1.895 2.998
8 2.306 3.355 1.860 2.896
9 2.262 3.250 1.833 2.821
10 2.228 3.169 1.812 2.764
11 2.201 3.106 1.796 2.718
12 2.179 3.055 1.782 2.681
13 2.160 3.012 1.771 2.650
14 2.145 2.977 1.761 2.624
15 2.131 2.947 1.753 2.602
16 2.120 2.921 1.746 2.583
17 2.110 2.898 1.740 2.567
18 2.101 2.878 1.734 2.552
19 2.093 2.861 1.729 2.539
20 2.086 2.845 1.725 2.528
21 2.080 2.831 1.721 2.518
22 2.074 2.819 1.717 2.508
23 2.069 2.807 1.714 2.500
24 2.064 2.797 1.711 2.492
25 2.060 2.787 1.708 2.485
26 2.056 2.779 1.706 2.479
27 2.052 2.771 1.703 2.473
28 2.048 2.763 1.701 2.467
29 2.045 2.756 1.699 2.462
30 2.042 2.750 1.697 2.457
40 2.021 2.704 1.684 2.423
60 2.000 2.660 1.671 2.309
120 1.980 2.617 1.658 2.358
Infinity 1.960 2.576 1.645 2.326
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Appendix D
Critical Values for Pearson’s Product Moment Correhtion (r)

n a=0.1 a=0.05 a-0.02 a=0.01 df
3 .988 .997 .9995 .9999 1
4 .900 .950 .980 .990 2

5 .805 .878 .934 .959 3

6 729 .811 .882 917 4
7 .669 .754 .833 .874 5

8 .622 707 .789 .834 6

9 .582 .666 .750 .798 7
10 .549 .632 716 .765 8
11 521 .602 .685 .735 9
12 497 .576 .658 .708 10
13 476 .553 .634 .684 11
14 458 .532 612 .661 12
15 441 514 .592 .641 13
16 426 497 574 .623 14
17 412 482 .558 .606 15
18 .400 468 542 .590 16
19 .389 .456 .528 .575 17
20 .378 444 516 .561 18
21 .369 433 .503 .549 19
22 .360 423 492 .537 20
23 .352 413 482 .526 21
24 .344 404 A72 .515 22
25 .337 .396 462 .505 23
26 .330 .388 453 496 24
27 .323 .381 445 487 25
28 317 374 437 479 26
29 311 .367 430 471 27
30 .306 .361 423 463 28
35 .282 .333 .391 428 33
40 .264 312 .366 402 38
50 .235 276 .328 .361 48
60 214 .254 .300 .330 58
70 .198 .235 277 .305 68
80 .185 .220 .260 .286 78
90 174 .208 .245 .270 88
100 .165 .196 .232 .256 98
200 117 .139 .164 .182 198
500 .074 .088 .104 115 498
1000 .052 .062 .074 .081 998
10000 .0164 .0196 .0233 .0258 9.998

This table is abridged from Table 13 in Biometri&hles for

statisticians, vol. | and 1. New York: 1958. Editb y Pearson and

H.O.Hartley
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APPENDIX E
Data Sheet for burnout and variables

27
26
26
24
25
26
29
27

26
28
27

29
30
30
26
26
26
28
28
29
27
26
29
24
25
26
26
27

28
27

26
26
29
28
30
30
30
29
27
25
27
26
28
27

98
92
89
90
93
124
102

84
79
83
51

58
39
52
48

17
57
67
35
48

64
51

69
72
25
38
72
69
44
76
39
52
48

17
57
47

35
48

64
51

69
72
25
38

98
92

89

90
93

124
102
84
79
83

51

58

39
52

48

17
57
67
35
48

64
51

69
72

25
38

72

69
44
76

39
52

48

17
57
47

35
48

64
51

69
72

25

38

98
92
89
90
93
124
102
84
79
83
51

58
39
52
48

17
57
67
35
48

64
51

69
72
25
38
72
69
44
76
39
52
48

17
57
47

35
48

64
51

69
72
25
38

68
90
67
86
98
49

74
71

87

62
93
80
78
84
84
95

85
69
94
77
53
98
83
91

86
88
91

83
78
78
78
84
84
85

88
69
94
77
53
94
83
71

80
88
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27
28
29
28
27
30
28
29
31

37

31

32
33
35

40
39
37
35
38
33
31

34
36
42

42

43

45

34
36
40
41

38
44
43

39
32
35
37
33
31

45

44
40
33
34
32
46

51

49

55
39
44
76
77
42

40
42

94
79
64
51

88
41

98
43

58
63
68
50
39
60
21

18
52
54
48

33
48

73
40
23
53
32
20
33
37
78
48
107

40
39
50
50
90
88
76
80
38

13
11
10

11

13
13
12
11

10
14
15
14
15
15
13

13
13
12

12
15
13

55

39
44
76

77
42

40

42

94
79

64
51

88
41

98
43

58
63

68
50

39
60
21

18
52

54
48

33
48

73

40

23
53

32

20
33

37
78
48

107
40

39
50
50
90
88
76

80

38

55
39
44
76
77
42

40
42

94
79
64
51

88
41

98
43

58
63
68
50
39
60
21

18
52
54
48

33
48

73
40
23
53
32
20
33
37
78
48

107
40
39
50
50
90
88
76
80
38

78
84
80
86
59
78
82
90
54
81

82
70
59
77
74
86
74
71

65
83
70
56
86

100
97
94
85

96
88
97

88
81

62
96
83
97
56
74
70
87
82
94
96
85
81

97

86
72

85
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47

52
54
50
48

48

53
55
52
51

49

55
51

50
50
52
54
51

55
50

48

50
49

50
54
48

51

47

28
45

31

58
48

30
70
21

50
40
57
98
72
27

37

27
43

89
58
37
20
22
39
64
46

48

13
14
15
15
15
16
22
21

19
18
16
21

17
16
16
17
19
17
19
17
16
16
16
16
18
16
17

47

28
45

31

58
48

30
70
21

50
40

57
98
72

27
37
27
43

89
58
37
20
22
39
64
46

48

47

28
45

31

58
48

30
70
21

50
40
57
98
72
27

37

27
43

89
58
37
20
22
39
64
46

48

84
98
93

100
96
89

100
82
98
74
96
85

68
84
88
75
79
65
67
75
88
96
83
85
86
80
73
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APPENDIX F

BO Score JS Score
X Y X2 Y? XY
98 68 9604 4624 6664
92 90 8464 8100 8280
89 67 7921 4489 5963
90 86 8100 7396 7740
93 98 8649 9604 9114
124 49 15376 2401 6076
102 74 10404 5476 7548
84 71 7056 5041 5964
79 87 6241 7569 6873
83 62 6889 3844 5146
51 93 2601 8649 4743
58 80 3364 6400 4640
39 78 1521 6084 3042
52 84 2704 7056 4368
48 84 2304 7056 4032
17 95 289 9025 1615
57 85 3249 7225 4845
67 69 4489 4761 4623
35 94 1225 8836 3290
48 77 2304 5929 3696
64 53 4096 2809 3392
51 98 2601 9604 4998
69 83 4761 6889 5727
72 91 5184 8281 6552
25 86 625 7396 2150
38 88 1444 7744 3344
72 91 5184 8281 6552
69 83 4761 6889 5727
44 78 1936 6084 3432
76 78 5776 6084 5928
39 78 1521 6084 3042
52 84 2704 7056 4368
48 84 2304 7056 4032
17 85 289 7225 1445
57 88 3249 7744 5016
47 69 2209 4761 3243
35 94 1225 8836 3290
48 77 2304 5929 3696
64 53 4096 2809 3392
51 94 2601 8836 4794
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69 83 4761 6889 5727
72 71 5184 5041 5112
25 80 625 6400 2000
38 88 1444 7744 3344
55 78 3025 6084 4290
39 84 1521 7056 3276
44 80 1936 6400 3520
76 86 5776 7396 6536
77 59 5929 3481 4543
42 78 1764 6084 3276
40 82 1600 6724 3280
42 90 1764 8100 3780
94 54 8836 2916 5076
79 81 6241 6561 6399
64 82 4096 6724 5248
51 70 2601 4900 3570
88 59 7744 3481 5192
41 77 1681 5929 3157
98 74 9604 5476 7252
43 86 1849 7396 3698
58 74 3364 5476 4292
63 71 3969 5041 4473
68 65 4624 4225 4420
50 83 2500 6889 4150
39 70 1521 4900 2730
60 56 3600 3136 3360
21 86 441 7396 1806
18 100 324 10000 1800
52 97 2704 9409 5044
54 94 2916 8836 5076
48 85 2304 7225 4080
33 96 1089 9216 3168
48 88 2304 7744 4224
73 97 5329 9409 7081
40 88 1600 7744 3520
23 81 529 6561 1863
53 62 2809 3844 3286
32 96 1024 9216 3072
20 83 400 6889 1660
33 97 1089 9409 3201
37 56 1369 3136 2072
78 74 6084 5476 5772
48 70 2304 4900 3360
107 87 11449 7569 9309
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40 82 1600 6724 3280
39 94 1521 8836 3666
50 96 2500 9216 4800
50 85 2500 7225 4250
90 81 8100 6561 7290
88 97 7744 9409 8536
76 86 5776 7396 6536
80 72 6400 5184 5760
38 85 1444 7225 3230
47 84 2209 7056 3948
28 98 784 9604 2744
45 93 2025 8649 4185
31 100 961 10000 3100
58 96 3364 9216 5568
48 89 2304 7921 4272
30 100 900 10000 3000
70 82 4900 6724 5740
21 98 441 9604 2058
50 74 2500 5476 3700
40 96 1600 9216 3840
57 85 3249 7225 4845
98 68 9604 4624 6664
72 84 5184 7056 6048
27 88 729 7744 2376
37 75 1369 5625 2775
27 79 729 6241 2133
43 65 1849 4225 2795
89 67 7921 4489 5963
58 75 3364 5625 4350
37 88 1369 7744 3256
20 96 400 9216 1920
22 83 484 6889 1826
39 85 1521 7225 3315
64 86 4096 7396 5504
46 80 2116 6400 3680
48 73 2304 5329 3504
6580 9789 421112 814685 523934
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APPENDIX G

Data Sheet for burnout scores and age

B.O.Score Age

X Y X2 Y? XY
98 27 9604 729 2646
92 26 8464 676 2392
89 26 7921 676 2314
90 24 8100 576 2160
93 25 8649 625 2325
124 26 15376 676 3224
102 29 10404 841 2958
84 27 7056 729 2268
79 26 6241 676 2054
83 28 6889 784 2324
51 27 2601 729 1377
58 29 3364 841 1682
39 30 1521 900 1170
52 30 2704 900 1560
48 26 2304 676 1248
17 26 289 676 442
57 26 3249 676 1482
67 28 4489 784 1876
35 28 1225 784 980
48 29 2304 841 1392
64 27 4096 729 1728
51 26 2601 676 1326
69 29 4761 841 2001
72 24 5184 576 1728
25 25 625 625 625
38 26 1444 676 988
72 26 5184 676 1872
69 27 4761 729 1863
44 28 1936 784 1232
76 27 5776 729 2052
39 26 1521 676 1014
52 26 2704 676 1352
48 29 2304 841 1392
17 28 289 784 476
57 30 3249 900 1710
47 30 2209 900 1410
35 30 1225 900 1050
48 29 2304 841 1392
64 27 4096 729 1728
51 25 2601 625 1275
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69 27 4761 729 1863
72 26 5184 676 1872
25 28 625 784 700
38 27 1444 729 1026
55 27 3025 729 1485
39 28 1521 784 1092
44 29 1936 841 1276
76 28 5776 784 2128
77 27 5929 729 2079
42 30 1764 900 1260
40 28 1600 784 1120
42 29 1764 841 1218
94 31 8836 961 2914
79 37 6241 1369 2923
64 31 4096 961 1984
51 32 2601 1024 1632
88 33 7744 1089 2904
41 35 1681 1225 1435
98 40 9604 1600 3920
43 39 1849 1521 1677
58 37 3364 1369 2146
63 35 3969 1225 2205
68 38 4624 1444 2584
50 33 2500 1089 1650
39 31 1521 961 1209
60 34 3600 1156 2040
21 36 441 1296 756
18 42 324 1764 756
52 42 2704 1764 2184
54 43 2916 1849 2322
48 45 2304 2025 2160
33 34 1089 1156 1122
48 36 2304 1296 1728
73 40 5329 1600 2920
40 41 1600 1681 1640
23 38 529 1444 874
53 44 2809 1936 2332
32 43 1024 1849 1376
20 39 400 1521 780
33 32 1089 1024 1056
37 35 1369 1225 1295
78 37 6084 1369 2886
48 33 2304 1089 1584
107 31 11449 961 3317
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40 45 1600 2025 1800
39 44 1521 1936 1716
50 40 2500 1600 2000
50 33 2500 1089 1650
90 34 8100 1156 3060
88 32 7744 1024 2816
76 46 5776 2116 3496
80 51 6400 2601 4080
38 49 1444 2401 1862
47 47 2209 2209 2209
28 52 784 2704 1456
45 54 2025 2916 2430
31 50 961 2500 1550
58 48 3364 2304 2784
48 48 2304 2304 2304
30 53 900 2809 1590
70 55 4900 3025 3850
21 52 441 2704 1092
50 51 2500 2601 2550
40 49 1600 2401 1960
57 55 3249 3025 3135
98 51 9604 2601 4998
72 50 5184 2500 3600
27 50 729 2500 1350
37 52 1369 2704 1924
27 54 729 2916 1458
43 51 1849 2601 2193
89 55 7921 3025 4895
58 50 3364 2500 2900
37 48 1369 2304 1776
20 50 400 2500 1000
22 49 484 2401 1078
39 50 1521 2500 1950
64 54 4096 2916 3456
46 48 2116 2304 2208
48 51 2304 2601 2448
6580 4350 421112 169184 232142
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APPENDIX H
Data Sheet for Burnout scores and experience

B.O.Score Exp
X Y X2 Y? XY
98 2 9604 4 196
92 2 8464 4 184
89 2 7921 4 178
90 1 8100 1 90
93 1 8649 1 93
124 3 15376 9 372
102 4 10404 16 408
84 2 7056 4 168
79 2 6241 4 158
83 3 6889 9 249
51 3 2601 9 153
58 4 3364 16 232
39 5 1521 25 195
52 4 2704 16 208
48 3 2304 9 144
17 3 289 9 51
57 2 3249 4 114
67 4 4489 16 268
35 4 1225 16 140
48 4 2304 16 192
64 5 4096 25 320
51 5 2601 25 255
69 5 4761 25 345
72 1 5184 1 72
25 2 625 4 50
38 3 1444 9 114
72 3 5184 9 216
69 4 4761 16 276
44 4 1936 16 176
76 4 5776 16 304
39 4 1521 16 156
52 4 2704 16 208
48 5 2304 25 240
17 5 289 25 85
57 5 3249 25 285
47 4 2209 16 188
35 5 1225 25 175
48 4 2304 16 192
64 3 4096 9 192
51 3 2601 9 153

297




69 5 4761 25 345
72 4 5184 16 288
25 5 625 25 125
38 4 1444 16 152
55 4 3025 16 220
39 4 1521 16 156
44 5 1936 25 220
76 4 5776 16 304
77 4 5929 16 308
42 5 1764 25 210
40 5 1600 25 200
42 5 1764 25 210
94 5 8836 25 470
79 5 6241 25 395
64 5 4096 25 320
51 5 2601 25 255
88 6 7744 36 528
41 8 1681 64 328
98 13 9604 169 1274
43 11 1849 121 473
58 10 3364 100 580
63 9 3969 81 567
68 11 4624 121 748
50 7 2500 49 350
39 6 1521 36 234
60 9 3600 81 540
21 8 441 64 168
18 13 324 169 234
52 13 2704 169 676
54 12 2916 144 648
48 11 2304 121 528
33 8 1089 64 264
48 10 2304 100 480
73 14 5329 196 1022
40 15 1600 225 600
23 14 529 196 322
53 15 2809 225 795
32 15 1024 225 480
20 13 400 169 260
33 7 1089 49 231
37 8 1369 64 296
78 9 6084 81 702
48 8 2304 64 384
107 7 11449 49 749
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40 13 1600 169 520
39 13 1521 169 507
50 12 2500 144 600
50 7 2500 49 350
90 9 8100 81 810
88 8 7744 64 704
76 12 5776 144 912
80 15 6400 225 1200
38 13 1444 169 494
47 13 2209 169 611
28 14 784 196 392
45 15 2025 225 675
31 15 961 225 465
58 15 3364 225 870
48 16 2304 256 768
30 22 900 484 660
70 21 4900 441 1470
21 19 441 361 399
50 18 2500 324 900
40 16 1600 256 640
57 21 3249 441 1197
98 17 9604 289 1666
72 16 5184 256 1152
27 16 729 256 432
37 17 1369 289 629
27 19 729 361 513
43 17 1849 289 731
89 19 7921 361 1691
58 17 3364 289 986
37 16 1369 256 592
20 16 400 256 320
22 16 484 256 352
39 16 1521 256 624
64 18 4096 324 1152
46 16 2116 256 736
48 17 2304 289 816
6580 1060 421112 13198 53970
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APPENDIX |

Data Sheet for t-value

(A) Age of Teachers under study

Group N1 Mean ZX12 Group N2 Mean ZX22
A 52 58.38 | 3177 B 38 56 2322
B 38 56 1676 C 30 53.94 | 1323
A 52 58.36 | 4946 C 30 53.94 | 2853
(B) Teaching Experience
X 56 54.83 | 4800 X 42 51.35 | 3600
Y 42 51.35 | 2756 Z 22 46.52 | 1443
Z 56 46.52 | 5516 Z 22 46.52 | 2167
(C) Gender of Teachers
Male | 98 565 | 7660 | Female | 22 | 5245 | 2220
APPENDIX J
Data Sheet for Correlation (r)
ZX ZY ZX* AG ZXY N
Burnout and 6580 | 9805 | 402320 | 824740 | 232142 | 120
Job
satisfaction
Burnout and 6580 | 4350 | 421112 | 169184 | 232142 | 120
Age
Burnout & 6580 | 1060 | 421112 | 13198 | 53970 | 120
teaching
Experience
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Appendix K
Formulae used in calculation
Following formulae were employed by the researcfoar
calculation.

(A) Product Moment of Correlation:

NZXY-(ZX) (ZY)

NZX- (ZX)? X NZY? = (ZY)?
Where,
ZX = Sum of the X- scores
ZY = Sum of the X-scores
ZX? = Sum of the squared X scores
ZY? = Sum of the squared Y scores
ZXY = Sum of the products of the paired X and Y
N = Number of paired scores.
r = Coefficient of Correlation

(B) Values of student distribution (t- value):

| MM |
T = s
Z¥ . ZX5° Ni + N,
______________ ) G —
N+ Ny -2 N X N
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Where,

MI- M2 = Means of two samples

ZX?% = Sum of the squares of the deviation from
the meansn sample one

ZX?%, = Sum of the squares of the deviation from
the meansn sample two

N, = Sum of the squares of the deviation from

the meansn sample one

N2= Sum of the squares of the deviation from
the meansn sample two
Df = Degrees of freedom. It is equal teHW,-2
(C) Means.
Zfx
M = AM  + oo X1
N
Where,

AM = Assumed means

X' = deviation from the means

Zfx'= sum of the products of frequencies and deviations
of the observations from the assumed mean.

I= width of class interval

N = Total number of observations.
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(D): Standard Deviation:

SD=  ---m-- X [ ZNfx - (Zfx)*]

Where,

| = Width of the class interval

N = total number of measures

F = Frequency of class interval

X = Deviation of the raw measures from the assumed

mean divided by the length of the class interval.

*kkk*%x
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